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About this thematic policy brief

The 13 public universities and 22 universities of applied sciences (UAS)st eer ed by Fi n
of Education and Culture offer Finnish and international students a diverse range of high-quality
educational opportunities and enjoy a strong reputation internationally. The latest Universitas 21
report on national higher education systems ranked Finland eighth in the world, on a par with Australia
and the Netherlands (Williams and Leahy, 2020y1;). Nevertheless, as discussed in the recent OECD

t hemat i ¢ p o |Bxpandingband steéringocapaciy in Finnish higher educationd (OECD,
2022y2), Finlanddés higher education system faces
Finland and others of which are common to all advanced OECD higher education systems.

i In contrast to virtually all other OECD member countries, Finland has seen its tertiary education
attainment rates stagnate for the last two decades. Tertiary attainment among 25-34-year-olds
increased from 39% in 2000 (when Finland had the fifth-highest attainment levels in the OECD)
to 40% in 2021, while the OECD average increased by 21 points from 28% to 48% in the same
period (OECD, 20223). Among European OECD member countries, only the Czech Republic,
Germany, Hungary and Italy had lower rates of tertiary attainment in this age group in 2021.

T I'n the period since the 2008 financi al cr
financed system of higher education has fallen in real terms, in total and per student. Between
2012 and 2019 i the period for which international data are available i inflation-adjusted
spending per full-time-equivalent student declined by almost 14%, compared to an average
real-terms increase of 13% in OECD countries (OECD, 2022, p. 2523)).

i1 In parallel, the demands on higher education to deliver skills, expertise and innovative ideas to
support Fi nl afntedsve ecamamy lhavel gnl/ increased. As in other OECD
countries, higher education providers are increasingly called upon to support the upskilling and
reskilling of a larger share of the adult population, as well as contribute to regional innovation
and growth (Government of Finland, 20194)).

Ac knowl ed g iarsgof thehFanhish fnowledge and skills base are crumblingo |, t he

government 6s strategy for hestaplisteed améitibuscgadisi far tertiary
education attainment (for 50% of young people to hold a tertiary qualification by 2030), increases in
uptake of continuous learning and investment in research and innovation (Government of Finland,
201914). Notwithstanding a change of government at the end of 2019, the multi-annual budget
projections, system goals, funding allocation model and institutional performance agreements adopted
for the period 2021-2024 seek to support progress towards the goals of Vision 2030, which continued
to guide policy-making at the time of writing (before the new government took office on 20 June 2023).

To support reflection on possible adjustments to the funding model for Finnish higher education for the
next funding period (2025-28) , t he Finnish authorities asked
funding higher education institutions (HEIs) with models in OECD systems sharing similar
character i st idedifyWwhetheFandHow matiéssn; comparator systems aim to contribute
to policy objectives similar to those established in Finland and; whether the approaches adopted in
comparator systems hold lessons for future policy development in Finland.

With financial support from the European Union and Finland, the brief was prepared in the OECD
Secretariat by Simon Roy. Particular thanks go to Maarit Palonen, Tomi Halonen and Jorma Karhu from
Finlanddés Ministry of Education and Cul ture f
the text.
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l.The context for
education resourcing model

A strong political commitment to widening access to advanced skills

The Finnish Government programme from December 2019 maintained many of the key priorities of the

Vision 2030 strategy, stressing the contribution of higher education institutions to skills and innovation

(Government of Finland, 2019s)). I'n this context, the governmentds pro
relating to the overall capacity and shape of the higher education landscape in Finland, including:

1 Ensuring the number of available study places at universities and universities of applied sciences
meets the needs of society, taking into account regional employment needs. This contributes to
achieving the Vision 2030 goal of half of all young people holding a tertiary education qualification

by 2030.

T Promoting the accessibility of hi gher education
education institution exists in every county.

i The creation, across Fi nl and, of fisuccessf ul clusters of e
institutions, research institutes and businesseso,

1 Support for higher education institutions fiid n t hei

their strengths, to divide the responsibilities among themselves and to develop their mutual co-
operationo(Government of Finland, 2019, p. 184s).

The April 2021 Education Policy Report of the Finnish Government (Government of Finland, 2021g)) further

emphasised these goals, identifying policy targets that include a tripling of foreign degree-seeking students

(reaching 15 000 by 2030), and the aim of having 75% of international graduates enter the Finnish labour

market. The 2021 Education Policy Report recognises persisting inequit.i
system and signals the intention of government to improve accessibility and equality in higher education,

especially for groups with a migrant or a lower socio-economic background. To achieve this objective, in

June 2021, the government adopted a new strategy for access to higher education, including 38 goals to

promote accessibility, inclusiveness and diversity, a requirement for higher education institutions to

produce their own accessibility plans and enhanced data collection and monitoring of diversity among

students (Government of Finland, 20217).

The 2021 Education Policy Report adewofihe regulatoryonsi gnal |
educational rieispensi bepgutaesons governing fAthe degrece
completed in each higher education institution and the fields of study the institution is obligated to

organi se. 0 Tshecsssaryiowing modhe exxessive rigidity of the offering and the inability of
institutions to Areact to rapid changes-di acitgplei darbiotuy
well as insufficient profiling of higher education institutionsi n t heir areas of strength.
aut hors were concerned that existing degree offerings
educationd and an inadequate offering of fl1OEQD bl e co
(2022p2) fExpanding and steering capacity in Finnish higher educationd. This policy brief was finalised

OECD EDUCATION POLICY PERSPECTIVES © OECD 2023
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before the Orpo cabinet took office on 20 June 2023 and, as such, does not consider possible changes to
policy priorities made by the new government.

Recent funding increases against a background of real-terms funding cuts

Finlandds universities and wuniversities of appl

operations, with public funding sources accounting for an average of over 90% of total income in both
sectors. Core operating grants, which are allocated largely on the basis of a formula model encompassing
variables linked to education, research and strategic development and discussed below, accounted for
62% of university income, on average, in 2021 (Vipunen, 2022(g)) and 78% of university of applied sciences
income (Vipunen, 20229). Remaining public funding comes from other ministries and external funding
agencies, including the Academy of Finland and Business Finland, with universities receiving a higher
average share of funding from such external public grant funding for research and innovation (See Annex
1).

On average, HElIs in Finland rely on public funding sources for a higher share of their total revenue than
their counterparts in any other OECD member country. The most recent comparable OECD data on HEI
funding suggest that 96% of spending on HEIs in Finland comes from public sources, compared to an
average in the 22 European Union (EU) OECD systems i dominated by public provision i of 80% and an
average across the OECD of 70% (OECD, 20223)).

For the financial year 2023, the Finnish government increased the budgets for higher education institutions
and research funding agencies, such as the Academy of Finland, following several years without significant
funding increases. The budget for the core operating grants for universities and universities of applied
sciences increased by 5% in the 2023 budget compared to the 2022 budget, for example (Government of
Finland, 2022p10)). Total core funding for universities and universities of applied sciences amounted to
almost EUR 2.8 billion in 2023, of which EUR 2.6 billion is allocated using funding models and the
remainder accorded through other channels, such as Value-added Tax (VAT) relief.

OECD EDUCATION POLICY PERSPECTIVES © OECD 2023
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Figurel. Finland spends around the OECD average amount per student in higher education

Total expenditure (for all services) on pulpliceanchent dependaitate HEIs per FTE student in USD in
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Source: OEQR0231) Education and Training statistips;//stats.oecd.degcessed on D&cembez022).

In 2019 T the most recent year for which comparable international data are available at the time of writing
T total spending per full-time-equivalent (FTE) student on public HEIs in Finland was just below the average
level of spending on public and government-dependent private HEIs! in OECD countries, when adjusted
for purchasing power parity (PPP): USD 18 128 compared to an average of USD 18 628 (OECD, 20223)).
This included payments from the public and private sector to HEls for instruction and core operating
expenses, research and other activities, such as service. As shown in Figurel, t hi s pl ace
per-student spending on a par with countries such as France and New Zealand, but significantly below
spending levels in other Nordic countries with public funding models (notably Sweden and Norway) and
systems with a mix of public and private spending, such as Japan, the United States, the United Kingdom
and Australia. Total expenditure on higher education in Finland, in 2019, amounted to 1.5% of Gross
Domestic Product (GDP). This corresponds to the average spending rate in OECD economies in that year,
but represented a lower share of national income dedicated to higher education than in other Nordic
countries (1.6% of GDP in Sweden, 1.8% in Denmark and 1.9% in Norway) or in the OECD systems with
the highest spending rates, notably the United Kingdom, Canada and the United States, where the rate of
total investment in higher education exceeded 2% of GDP in 2019 (OECD, 20223)).

! Using this combination of institution types makes it possible to compare publicly funded HEIs across countries. In
some systems, such as Belgium or the United Kingdom, some or all HEIs are nominally private institutions, but are
funded in the same way as public institutions in the same or other systems, meaning it is appropriate to include these
HEls in direct international comparisons. In contrast, independent private institutions 7 such as private HEIs in the
United States i are excluded from this comparison as they typically receive no or very limited public funding.

OECD EDUCATION POLICY PERSPECTIVES © OECD 2023
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Figurel al so provides a breakdown of the fdestinationo o
indicating the proportion of funds allocated to resear
such as housing, catering or sports facilities) and the remaining funding allocated to instruction and core

operating costs (Acore serviceso). The dat aaveragggest t

proportion of spending on HEIs in Finland is allocated to research activities (47%, compared to an OECD
average of 31%) and, as a result, spending per-student on instruction and core services is around 20%
below the average of OECD systems. Such data must, however, be interpreted with caution. Analysis by
the OECD, including recent attempts to improve data collection on academic staff and their primary
activities, has shown the difficulty of capturing accurately the funds genuinely attributed to research or
teaching activities. OECD member countries use different 7 and often inconsistent i methods for
estimating research activity in higher education, which significantly reduces the reliability and comparability
of international data in this area (OECD, 201912)).

As shown in Figure 2, Finland stands out as the only OECD country where student numbers in tertiary
education, total spending on tertiary education institutions and spending per FTE student in tertiary
education remained at an almost identical level between 2012 and 2019 (changes in international data
collection in 2012 mean comparable data are not available before this date). On average in OECD member
countries, tertiary education enrolment increased by 3% over this eight-year period. This reflects wide
variation in enrolment trends between countries, with a substantial decline in enrolment in many central
and eastern European OECD members contrasting with increases of over 20% in countries as diverse as
Chile, the United Kingdom, Israel, Mexico and Turkiye. In the same period, total public and private
investment in public and government dependent HEIs increased by over 50% in nominal terms in the
United Kingdom, Norway, Iceland, Chile and Luxembourg and declined in nominal terms only in Hungary
and Lithuania. While nominal spending per student in Finland remained flat between 2012 and 2019 and
declined in Mexico, Turkiye and Israel, it increased by over 50% in Luxembourg, Iceland, Slovenia, Latvia,
the Czech Republic and Poland i in the latter cases through a combination of increasing budgets and
declining enrolment.

OECD EDUCATION POLICY PERSPECTIVES © OECD 2023
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Figure2. Nominatermsexpenditurend enrolment stagnated between 201206108
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SourceOEC20231) Education and Training statistips;//stats.oecd.degcessed on D&cembez022).

The trends in total funding for HEIs and spending per FTE student illustrated in Figure 2 are presented in
nominal terms. When inflation is accounted for, the apparent stability in funding levels in Finland between
2012 and 2019 translates into real-terms funding reductions. Calculations from the most recent OECD
Education at a Glance publication suggest spending per FTE student on tertiary education in Finland fell
by 14% in real terms between 2012 and 2019, compared to an average real-terms increase in OECD
countries of 13%. Only Colombia, Mexico and Turkiye withessed a real-terms decline in per-student
funding greater than that seen in Finland (OECD, 2022;3)).

Well-established challenges persist, despite generally good performance in many
areas

When the Finlandbs Vision 2030 s tawnaupie gpgperationrwithhHEIg her e d |
and other stakeholders in 2017, it sought to address two main challenges: stagnating levels of tertiary
education attainment and declining investment in research and innovation in the wake of industrial
restructuring. Athou gh, against many metrics, Finlandds higher e
to systems in other OECD member countries, some of the core challenges identified in 2017 persist today.

Higher education attainment rates are continuing to plateau

Tertiary education attainment rates among young adults in Finland have not increased substantially since
the early 2000s, remaining at around 40% of the populated aged 25-34 (OECD, 20223). As shown in

OECD EDUCATION POLICY PERSPECTIVES © OECD 2023
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Figure 3, whereas the cohort aged between 25 and 34 historically had the highest rates of tertiary
education attainment in Finland, this is no longer the case. In particular, after reaching a peak of over 45%
in 2010, the tertiary attainment rate of those aged 30-34 declined between 2010 and 2015 and has
stagnated since, meaning that the supply of advanced skills into the Finnish economy is lower now than it
was in the past. Older age groups have do have higher attainment rates, reflecting historically higher rates
of higher education attainment, as well as a tendency for some adults to obtain tertiary education
qualifications later in life.

Figure3. Older Finns are slightly better qualified than their younger peers

Proportion of Finnish population holding a tertiary education qualificaéphy(ERfeEpabip 1970 to 2021
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Source: Statistics Finl@@223) https:/stat.fi/en/topic/educatidresearckaccessed di8 December 2022).

Progression and completion rates are higher than the OECD average, but with
significant gender disparities

Policy makers in Finland have expressed concern about the time students in Finland take to graduate and
the proportion who fail to complete their studies, as this also impacts negatively on attainment rates
(Government of Finland, 20194)). Finnish data indicate that the median time for a university student to
complete a higher education qualification is six years, while for a university of applied sciences (UAS)
degree, it is five years (Vipunen, 202114)). Ten years after starting, 80% of university entrants and 73% of
UAS entrants have successfully obtained a higher education qualification (Vipunen, 202114)>2.

The latest consolidated international data 1 for the whole higher education sector in each country i
highlight signi fi can tdegké dofipetioa patters between mencahdewormen dns
many OECD systems (see Figure 4). On average in countries with robust true cohort data, 44% of women

2 These figures are the averages of the entrants in all cohorts from the 2001/02 academic year. The ten-year
completion rate is the average of eight cohorts while the five-year completion rate is the average of 13 cohorts.

OECD EDUCATION POLICY PERSPECTIVES © OECD 2023


https://stat.fi/en/topic/education-and-research

No.76i Thefutureo f F i rfunding oha@dsl for higher education institutions |11

compl ete bachel orés degrees within the theoretical dul
and this proportion rises to 73% three years after the theoretical programme completion date. In contrast,

an average ofonlyone-t hi rd of men compl ete bachelorés programmes
the proportion rising to only 61% three years after the theoretical programme completion date.

This gender disparity is even more pronounced in Finland, where completion rates among women are

substantially higher than the international average (65
duration, with the proportion rising to 80% three years after the theoretical completion date), but similar to
the international average for men. Only 32% of men en

their programmes within the theoretical duration, although the proportion rises to 66% (i.e., higher than the
international average) three years after the theoretical programme completion date.
Figured4. Gender disparities in completion rates in Finland are a concern

Completiontes of futime students who entered a bachelor's (or equivalent level) programme, by gender and
timeframe in 2020 (% for countries with true cohort data only)
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Australia, Belgium, the Netherlands and Austria are substantially lower than in Finland. However, in the
case of Belgium, the Netherlands and Austria, these patterns partly reflect the largely open-access
admission systems for higher education in the countries concerned, meaning students have considerable
freedom to enrol in programmes and are not always well prepared for the studies that they pursue. These
systems contrast with the comparatively selective admission procedures in place in universities and
universities of applied sciences in Finland.

Graduate employment rates are comparatively high

Finlandds public authorities have |l ong placed a stro
provision of higher education and projected skills demand in the labour market. In particular, the student

OECD EDUCATION POLICY PERSPECTIVES © OECD 2023


https://doi.org/10.1787/3197152b-en

12| No. 761 Thefutureof Fi nl andés funding model for higher

degree-award targets for broad disciplinary areas established for individual higher education institutions
are partly informed by labour market skills projections (OECD, 20222;). From an international perspective,
higher education graduates in Finland have generally good employment outcomes. The most recent
comparative data show that 87% of recent tertiary graduates (those aged between 25 and 34 with
qualifications from ISCED levels 5 to 8) in Finland are employed, compared to an average for tertiary
graduates of the same age in OECD countries of 84%. As in other OECD countries, tertiary graduates are
substantially more likely to be employed than their peers without upper secondary or post-secondary or
advanced vocational qualifications (ISCED levels 3 and 4), for whom average employment rates in Finland
are 72% and 67% on average in OECD countries. As the employment rate for young graduates in the best-
performing OECD economies is 91%, the scope for further improvement on this metric in Finland (against
which Finland already performs well) is relatively limited.

Figure5. Higher education graduates in Finland havéevedyagjood employment prospects
Employment rates of325yeaolds, by educational attainmet21
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As in other Nordic economies, the earnings advantage for tertiary graduates in comparison to those with
lower levels of qualification is less substantial in Finland than on average in OECD countries. Nevertheless,
compared to upper secondary graduates, individuals aged 25-6 4 who hol d a bachel or é6s
Finland earn around 20% more on average than their counterparts who have only an upper secondary

qualification. The average earnings advantage for bac
graduates, in OECD countries is 44% (but only 7% in Norway, 14% in Denmark and 16% in Sweden). For
masterds graduates, the equivalent earnings advantage

of 88% and earnings advantages of 35% in Norway, 44% in Denmark and 45% in Sweden (OECD, 2022,
p. 92i3)). The comparatively modest earnings advantages for tertiary graduates in Nordic economies reflect
both the structure of the income-tax systems in place and the comparatively high quality of educational
pathways outside the tertiary education system, notably the upper secondary and post-secondary VET
systems. Nevertheless, the consistent earnings advantages experienced by tertiary graduates in Finland

OECD EDUCATION POLICY PERSPECTIVES © OECD 2023
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do signal sustained employer demand for graduates and confirm information from national graduate
tracking exercises that show, at an aggregated level, that most tertiary graduates in Finland find
employment aligned with their skills levels. In the latest Finnish career monitoring surveys, almost 70% of

recent masterbés graduates fAagreedd or Astrongly agree
current job correspond well to miVipumena2828m)i ¢ qual i ficat]

Participation in continuous education has increased, adults frequently take second
degrees

Like all advanced economies, Finland is facing up to the skills implications of changes driven by new
technologies and required to respond to the climate crisis. As in many OECD countries, Finland must
already address the impact of an aging population, which will require people to remain active in work for
longer than in past. These combined trends increase the importance of continuous learning throughout life
and the availability of adults to upskill and reskill at different points during their professional careers.

Tablel. Participation in continuous education has increased

Number of participants and ctakiits in open university and open university of applied sciences programmes

Universities of applied sciences Universities

Year Participants Credits Participants Credits

2011 9155 45 902 72 945 340 197
2012 8368 49 684 73 614 335718
2013 10105 68 842 74778 345 194
2014 12 899 107 208 77 806 360 109
2015 18 516 167 462 79 357 362 861
2016 25160 204 107 86 165 369 975
2017 23 348 202 679 89 507 365113
2018 27 928 231212 96 582 378 530
2019 39 659 297 618 105 454 420 983
2020 74387 467 275 141 806 561 224
2021 90 624 574 515 135 361 550 077

Source: Vipune(R0286) Open university of applied sciences edub#isn/vipunen fiflamk/Sivut/Tutkintgaintamaten
ammattikorkeakouluopetus (@smessed on 13 December 20@Ahev(20227) Open University education and continuing education
https://vipunenififfiyliopisto/Sivut/Awglinpist@petugat%C3%A4dydennyskoulutus(@spessed on 13 December 2022).

In Vision 2030, Finland establishes a goal of increasing participation in continuous learning at advanced
levels, i ncl uding through provision of f 1l ex (Goverament dfo peno |
Finland, 20194)). Open studies pathways allow students to access higher education without navigating the
entrance requirements for full-time mainstream programmes and are offered in daytime, evenings,
weekends and online by most higher education institutions in Finland. The goals, content and requirements
are the same as for university or university of applied sciences degree studies. Students who have
completed at least 60 ECTS may apply to a degree programme in a Finnish institution, although higher
education institutions may choose to set either a lower or a higher threshold (OECD, 2022j2)). In contrast
to initial higher education programmes, HEIs in Finland may charge modest fees students for participation
in open education programmes (limited to EUR 15 per study credit i the equivalent of EUR 900 for a full-
time year of study).

Successive iterations of the formula-based models used to allocate public funding to HEIs in Finland have
included credits gained in continuous learning as a parameter, creating an additional financial incentive for
institutions to provide continuous learning opportunities. As shown in Table 1, recent efforts have focused

OECD EDUCATION POLICY PERSPECTIVES © OECD 2023
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on increasing participation in open education programmes in universities of applied sciences, which
historically played a smaller role than universities in providing such education. In the decade between 2011
and 2021, the number of credits gained by individuals participating in open education programmes in
universities of applied sciences was multiplied ninefold. Over the same period, the number of credits gained
in open education offered by universities increased at a more modest pace, from a higher starting base,
by 86%.

While participation in dedicated continuous education programmes has been encouraged by public policy
in Finland, policy makers have faced a dilemma when it comes to another form of adult learning in higher
education. The number of individuals in Finland who decide to enrol for higher education programmes at
a level where they have an existing qualification has increased in recent years, primarily in the UAS sector.
As shown in Figure 6, in 2020, 11.5% of new students at universities and 12.5% of new students at UAS
already held a higher education qualification, with the most common previous qualification being a UAS
bachel or dWhiledtlasgoropodion increased marginally in universities in the decade to 2020, the
increase in UAS was more substantial (5.5 percentage points). Moreover, these data include only those
new students who successfully completed a previous degree. A further set of new students have previously
been enrolled in higher education without obtaining a final qualification. As discussed below, although
some of these students will be reskilling for alternative careers, in a higher education system where
acceptance rates to higher education programmes are particularly low (OECD, 2022, there is concern
that students taking multiple qualifications at the same level are often occupying study places that could
potentially be taken by first-time students.

Figure6. Existing higher education qualifications anmawg students at universitiaad UAS
Proportion of new students with higher educati on

o Previous UAS bachelor's degree @ Previous university bachelor's degree m Previous IUAS master's degree mPrevious university master's degree

14%
12% |
10%
8% |
6% [
4% |

2% |

0%

2010 2015 2020 2010 2015 2020
Universities Universities Universities UAS UAS UAS

Source: Vimen (2022g) Previous and subsequent traihttms://vipunen fiillamk/Sivut/AieAgeimy%C3%B6herpulutus.aspx
(accessed on 13 December 2022).

OECD EDUCATION POLICY PERSPECTIVES © OECD 2023


https://vipunen.fi/fi-fi/amk/Sivut/Aiempi-ja-my%C3%B6hempi-koulutus.aspx

No.76i Thefutureo f F i rfunding oh@dsl for higher education institutions |15

Public investment in higher education research has started to increase again in recent
years

Driven primarily by changes in business expenditure, Finlandbés t
research and development (GERD) fell from 3.7% of gross domestic product (GDP) in 2010 to 2.7% in

2017, before recovering slightly to reach 2.9% in 2020 (OECD, 2022p19). In the same period, average total

research spending in OECD economies increased from 2.2% of GDP in 2010 to 2.7% in 2020. The level

of higher education research and development expenditure (HERD) in Finland remained more stable,

declining from 0.76% of GDP in 2010 to a low of 0.68% of GDP in 2016 before recovering to 0.72% in

2020 (OECD, 2022)19)). Against the backdrop, the 2019 Vision roadmap outlined measures to support HEIs

to play a key role in internationally attractive knowledge clusters and regional innovation systems, including

through increased investment channelled, in particular, through core HEI funding, the Academy of Finland

and Business Finland (Government of Finland, 20194)).
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ZKey features of
model for funding higher educatic
Institutions

As noted above, the core grants allocated by the Ministry of Education and Culture from the annual state
budget accounted in 2021 for an average of 62% of the income of universities (Vipunen, 2022;)) and 78%
of the income of universities of applied sciences (Vipunen, 2022(q), although the proportion of total
institutional income provided by the core grant varied considerably between institutions within the two
sectors (See Annex 1). Finland has long used formula-based allocation models to distribute the available
budget envelope among HEIs, with the model used at the time of writing having been introduced in 2021,
alongside a new set of four-year institutional performance agreements negotiated between the Ministry of
Education and Culture and individual HEIs (Government of Finland, 20182q)).

A formula-based funding allocation model with a strong focus on outputs and
outcomes

For both universities and universities of applied sciences, the allocation model comprises three main
pillars: education, research and other policy priorities (primarily strategic investments). Within each pillar,
a fixed proportion of the budget envelope is allocated between HEIs using defined variables. HEIs are then
free to allocate the lump sum they receive according to their own internal allocation processes.

As summarised in Table 2, the weight of the different pillars and parameters in the allocation models for
universities and universities of applied sciences broadly reflects differences in the missions of the two
sectors, with a greater proportion of funding allocated to universities based on research parameters.
Universities also receive a higher share of their total funding for strategic investments related to institutional
strategies or national policy priorities (15% of total funding in universities compared to 5% in universities
of applied sciences). Most of this strategic funding is allocated as a block grant to each institution to support
and recognise institutional efforts to deliver strategic goals in the performance agreement negotiated with
government.

As the total funding envelope for universities is more than twice as large as that for universities of applied
sciences, the shares of funding for different outputs and functions listed in Table 2 represent a higher
monetary value for universities than for universities of applied sciences. A one per cent share of the
envelope for universities was worth around EUR 17 million in 2023, while a one per cent share of the
envelope for universities of applied sciences was worth around EUR 8 million. The significance of different
funding parameters also varies depending on the profile of individual HEls, with research parameters
determining a higher share of institutional funding in research-intensive institutions, for example.

The parameters in the education and research pillars of the allocation models are strongly output and
outcome oriented. The largest share of funding for education for both institutional sectors is allocated based
on the numbers of compl eted degrees (bachelsandbs degr
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bachel ordéds and masterds degrees in universities),

institution allocated for credits completed in continuous learning programmes. Alongside these output-
based allocations, 4% of core funding for universities and 6% of core funding for UAS is allocated taking
into account measures of the employment outcomes of graduates (observed employment rates and more
qualitative information collected through graduate tracking surveys), while 3% of core funding for both
sectors is allocated based on the results of student surveys, which provide feedback about the education
provided and learning environments. The use of output variables to capture employment outcomes and
student experience is designed to recognise the importance of relevance and educational quality in the
core funding model (Government of Finland, 2018p20)).

Table2Par ameters wused in Finlandds funding
Parameter Universities Universities of
(proportion of tot¢  applied sciences
allocation) (proportion of tote
allocation)

Education 42% 76%
Masterdés degrees awarded 19%

Bachel ordéds degrees awarded 11% 56%

Continuous learning (without cooperation between institutions) 4% 8%

Continuous learning based on cooperation between institutions 1% 1%

Graduate employment rates 2% 3%

Results of graduate tracking 2% 3%

Student feedback 3% 3%

Degrees in vocational teacher training 2%

Research 34% 19%
Ph awared 9%

Scientific publications 14% 2%*
Competitive research furdiatipnal and international) 12%

Masterbés degrees 6%

External R&D funding 11%

Policy priorities 24% 5%

s(t)r"agjg{aii(;n dsez/pealtr))pggent funding (for institutional strategy (part A) 15% 5%
National duti@scluding National Library etc.) 9%

Note: * includes artistic and design materialdsaaldivaterial and software
Source: Ministry of Education and Culture

The funding model introduced in 2021 uses coefficients (also called multipliers) to adjust the level of
payments for degrees awarded to take account of differences in the cost of delivery between different fields
of education (with higher coefficients for more expensive subjects, such as natural sciences and medicine),
graduation times (with higher coefficients for shorter completion times for degrees) and for post-initial
degrees (with lower coefficients for degrees awarded to individuals who already held a degree at the same
level). For each institution, the government agrees annual degree-award targets in different disciplinary
areas for four-year periods at a time, as part of the negotiation of performance agreements. The
government will only pay individual institutions for degrees awarded in each disciplinary area up to the
agreed annual targets for degrees, based on the average numbers of degrees awarded in the three years
T-4 to T-2. The funding calculation for 2023, for example, was based on the average number of degrees
awarded by field in 2019-2021. The use of multi-year average values for the formulate calculations reduces
the scale of fluctuations in institutional funding allocations from year to year.
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Outputs also drive the core funding allocations for research for both universities and universities of applied
sciences, with PhD awards being used to recognise the outputs of researcher training in universities and
UAS masterds wused t o-orieneed adganceds studyiimUWAS.vRedearah routputs are
recognised in the allocations for institutions in both sectors, with the model for universities taking into
account scientific publications of different quality levels and the model for UAS designed to reward a wide
range of outputs from the more practice-oriented and applied research activities undertaken in these
institutions. The research allocations for both sectors reward external funding obtained from other sources,
including grant-awarding public funders, such as the Academy of Finland and Business Finland, as well
as international funding i niti aHorizoneEsrope grag@mme.aThis
variable provides a contribution to institutions for a proportion of overhead costs incurred for external
research (which are not always fully covered by external grant funding), while also rewarding universities
and UAS that successfully attract external funding.

The funding allocation models used in Finland are unique, but share
characteristics with models in other OECD systems

Research undertaken for the OECD Resourcing Higher Education Project has illustrated the diversity of
models used in OECD countries to allocate core public funding to higher education institutions. A first
dimension of variation concerns the proportion of total institutional funding provided by core public funding
and the explicit purposes (or missions) for which core public funding is provided. In broad terms, core
public funding contributes a smaller proportion of HEI income in systems where public and government-
dependent institutions charge students substantial tuition fees than in systems where many students study
without fees or while paying only nominal or low fees. While authorities in some OECD countries, like
Finland, provide HEIs (particularly universities) with core institutional grants for research and an allocation
for strategic development, this is not universally the case in publicly funded higher education institutions in
OECD systems. In some systems, public HEIs receive direct appropriations from the state budget solely
for instructional activity, core operating costs and capital investments.

A second dimension of variation relates to whether public authorities base all or part of their funding
allocations to individual HEIs on previous (historical) allocations or whether they use algorithmic formula-
based allocation models to determine some or all of the allocation. For authorities that do use formula
models, come the questions of whether to use input, output or outcome variables in the formula and which
specific variables and multipliers or weightings to use. A final core difference between funding allocation
models is whether funding models that use a formula link the variables in this formula to fixed unit
payments, where units are added to create the allocation to individual HEIs (additive formulas) or whether
they use the variables to calculate the share of a fixed funding envelope that is received by each HEIls
(distributive formulas). While public authorities can reduce the value of fixed unit payments, additive
formulas generally guarantee institutions a fixed level of resource for each unit of variable (for example
students enrolled or set of credits completed), while distributive formulas can allow unit funding rates to
fluctuate over time, depending on the number of units to be funded and the total resource envelope
available.

The weight and role of core funding to HEIs

As summarised in the last row of Table 3 below, analysis of six comparable European OECD higher
education systems, undertaken for the OECD review of resourcing higher education in the Flemish
Community of Belgium (OECD, 2021215), confirms that publicly funded HEIs in higher education systems,
where substantial student fees are charged, such as Ireland and Scotland (where students not permanently
resident in Scotland pay fees) are less reliant on core public operating grants than their counterparts in
systems like Finland and Denmark, where national students do not pay fees. In binary systems with
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universities and professionally oriented HEIs (five of the six comparators), the professionally oriented HEIs
(Finnish UAS and their counterparts) systematically receive a higher share of their total income from core
public funding than universities in the same systems. This reflects the higher share of total income in
universities that comes from competitive research funding, which is typically channelled through national
research funding councils, equivalent to the Academy of Finland, as well as an often-greater capacity of
universities to generate revenue from diverse private sources. It is fair to assume that the influence of core
funding design i and its capacity to influence institutional behaviour i is greater in systems and sectors
where core funding represents a high share of total institutional revenue (OECD, 2020;22)).

As illustrated in Table 3, most of the comparator OECD core funding models shown do, like Finland,
provide substantial, specific institutional grants for research to universities (this is the case in the Flemish
Community of Belgium, Denmark and the Netherlands), although core funding in Ireland is nominally for
instruction only. Among OECD systems not shown in the table, core funding to public universities in the
United States (in each state), Portugal and Norway is nominally provided exclusively for instruction, without
a dedicated allocation for research. As core funding is in all cases allocated as a block grant, which
institutions are free to allocate internally as they wish, funding for instruction is regularly used to pay the
salaries of academics conducting research, including in systems that lack a dedicated core research
allocation.

Finland stands out as the only comparator system i and the only system in the OECD more generally
identified in the Higher Education Resourcing Project i that allocates such a substantial share (19%) of
core funding to professionally oriented institutions for research. In the Flemish Community of Belgium,
Denmark and the Netherlands, core grants to university colleges and universities of applied sciences for
practice-oriented and applied research represent a comparatively small share (between 2% and 6%) of
total core grants from government. The Finnish funding models are also distinctive for including dedicated
allocations for strategic investments. Although additional core funding streams for strategic development
have been implemented in the Netherlands and Scotland, these are ad hoc funding programmes that
provide non-competitive grant funding directly to HEIs and are not systematically integrated into the core
funding model, as is the case in Finland. The Finnish model for strategic funding has attracted considerable
interest from other countries participating in the Higher Education Resourcing Project.
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Table3. Structure of core public funding for higher education institutions

Proportion of core public funding allocated through different funding streams (most recent year for which data
available: 202D20)

Flemish Denmark Finlan® Irelan® Netherlanés Scotland
Communiéy (2019) (2021) (2017) (2019) (2017)
(2019)

Uni. ucC Uni. UAS Uni. UAS Uni. UAS Uni. UAS Uni.
Teaching grar  43% = 94% 46% | 94.5% 42% 76% 39% 64% 55% | 97.4% 50%
Fees paid b

public authoritie  ~ . . . ) ) 51% | 32% ) ) 22%
Research grai  54% 4% 54% 55% 34% 19% - - 42% 2.6% 19%
Capital grar
(maintenance ar 2% 3% - - - - 10% 4% - - 4%
new investment
Grant for strateg ) ) ) 24% 5% ) ) 3% ) 4%
developmer
Average

proportion ¢
institutiona 52% = 72% 57% 77% 62% 78% 34% 62% 58% 72% 39%

revenue from co

public fundin

Notes: Uni. = universities; UAS = universities of appled)stenceversity colleges. (1) In the Flemish Commesétgrdhegrant

for universities includes operating grant for research, the Special Research Funds (BOF) and the Indust@é)REdaguréainds (I
updated for 2021. In Finland, a proportion of the budget envelope for the grant fopstesteigicet®rebd targeted funding awarded
through national programmes (3) In Ireland, 10% of the envelope for the teaching grant is awarded betweam neswarsities based
metrics. Funds for strategic development are awarded through cwesssiiveopas part of the core grant. (4) Data for the Netherlands
show proportions of government blocRgkahtjfragen f or t eaching, research (universities
fundso | i nked t ments(statedictdevelaproental qual ity agree

Source: OEQR02%1) Resourcing Higher Education in the Flemish Community fottfigeldoimorg/10.1787/3f02d8ad

As shown in Table 3, in addition to grants for instruction, research and, in some cases, strategic
development, the Flemish Community of Belgium, Ireland and Scotland use dedicated funding streams to
provide capital grants to higher education institutions, notionally to cover costs related to the maintenance
of existing physical infrastructure and new construction. This practice is also widespread in state higher
education systems in the United States. Evidence from the Flemish Community of Belgium and elsewhere
has illustrated the difficulty of working with such a targeted funding approach for capital investment. In
particular, capital budgets (which are a frequent target for government cost savings in times of fiscal
constraint) are typically insufficient to cover real needs for capital investment, meaning that institutions are
forced to cover such expenses from other funding sources as well. Moreover, even if resources are
available, it is usually difficult for government to establish the level of capital investment needed at system
level, when individual investment plans and decisions are made locally in individual HEIs. Although there
can be a case of targeted public funding for major new strategic investments in buildings and campuses,
the rationale for maintaining separate funding streams for more routine capital investments is questionable.

Historical (fixed) funding, formula funding and funding allocation variables

As noted, while Finland allocates most of its core funding to HEIs using a variable-driven formula, this is
not the case in all (or even a majority) of OECD higher education systems. Most US states, for example,
owing in part to the constrained fiscal environment in which they operate and the significant role of tuition
fees in institutional funding (at least for four-year colleges), fund their public higher education systems
using historically determined annual state budget appropriations. Nevertheless, in recent decades an
increasing number of OECD jurisdictions have, like Finland, adopted allocation models which award all or
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a proportion of core funding to higher education institutions based on some form of variable-driven formula.
Figure 7 illustrates the proportion of core funding for education and operations in public and government-
dependent higher education institutions (i.e. excluding specific allocations for research, where these exist)
that is allocated based on different types of variable in selected European comparator jurisdictions. It
highlights a distinction between jurisdictions that allocate a proportion of core funding as a fixed payment,
unrelated to specific input, output or outcome variables, and those that use purely formula-driven allocation
models to provide variable payments.

The choice of whether or not to include a fixed component in allocation models i and the relative weight
of this fixed component i is a fundamental question for those designing higher education funding systems.
Estonia and Norway both distribute over 60% of the core funding envelope for education and operations
between public higher education institutions as fixed payments, which are usually adjusted annually to
take into account inflation, but otherwise remain constant over time. In both systems, the remaining core
funding is allocated to institutions based on a combination of input, output and outcome variables (see
below) and, in the case of Estonia, funds linked to institutional performance agreements. Italy uses a similar
approach. The Dutch and Danish allocation models use a mixed approach, combining fixed and variable
components, while Ireland and the Flemish Community of Belgium use purely formula-driven approaches
to allocate core funding for education and operations to HEIs, albeit with very different variables driving
their formulas. This, by definition, excludes strategic and competitive targeted funding that may be provided
in addition to core funding.

Figure?. Allocation of core funding for education and operations

Share of core public funding for education and operations allocated using different allocation criteria

I Performance agreement I Outcome [ Output Hl 'nput [ Fixed

Finland (universities)” ‘

Finland (UAS)* ‘

Flemish Community (universities)

Ireland

Netherlands (UAS)

Denmark ‘ ‘
Netherlands (universities) _ ‘
Norway | ‘
Estonia - ‘
0% 1 [}.% 2[}.% 3[];% 4[}.% 5[}.% B[}.% ?[}.% 8[;% 9[;% 1 [}[.}%

Note* In Finland, projected core funding is set oyéar foatitutional performance agreements with every public omdgpesrtentnt
HEI.However, a majority of this funding allocation is calculated using a formula and funding is not generally chésledepgndent on a

of objectives in the performance agreements, as in other jurisdictions with performance agreementslé@misheécbnare.riityeofF

Belgium also uses a base compgsn&kéi(and a variable component in its allocation model, but the base component is also driven by
student numbers, so is not strictly a fAfixedo component.
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The appropriate balance between fixed and variable funding has been a subject of discussion in funding

policy design in several OECD jurisdictions. In broad terms, variable i typically student-related i funding

makes it possible to link funding to real levels of activity and outputs in a transparent and equitable manner,

which is widely acknowledged as a crucial characteristic for sound allocation models. Nevertheless, when

not accompanied by enrolment or graduation limits or targets (like the targets for degree awards in
Finlandds i nosnaricd agreememsy Variaple funiding linked to enrolment or graduation can

also create incentives for institutions to maximise enrolment or graduation rates, potentially to the detriment

of quality standards if other safeguards are not effective. Although efforts by institutions to increase
enrolment and graduation contribute positively to the societal objectives of widening access and increasing

higher education attainment, care is required to avoid situations where the funding system drives a culture
ofiquantityd is over fAqualityd. Risks in this respect
staff interaction, if academic staff numbers do not keep pace with enrolment growth, or pressure on staff

to ensure students pass exams to maximise graduation rates, rather than maintain rigorous academic
standards and a focus on studentsd real |l earning outec
reality naturally depends on a range of factors outside the design of the funding model, including the

external and internal quality assurance systems and institutional strategy.

Among OECD jurisdictions that use formula-based approaches for allocating core funding to HEls, a
majority link all or most of this funding to student-related variables. The most common variables are
enrolment (an input variable), the number of degrees awarded, or the number of study credits successfully
passed (output variables). As summarised in Table 4 overleaf, systems such as the Flemish Community
of Belgium and the Netherlands allocate a significant share of the education component of their core
funding for HEIs to enrolment (credits for which students enrol in Belgium and the number of enrolled
students in the Netherlands), but also link an equivalent or greater share of funding to outputs (successfully
completed credits in Belgium and degrees awarded in both countries). Denmark, like Finland, links a
majority of core funding to student outputs (credits gained), although, as discussed, Denmark also has a
fixed component in its funding model, which is not the case in Finland. Norway has chosen to link around
20% of core funding to HEIs to student credit and degree completion, maintaining a comparatively large
fixed (or historical) component in its funding allocation model, like Estonia. In 2022, a government-
appointed expert committee in Norway recommended t hat
education funding allocation model be reduced from eight (as shown in Table 4) to two: credits completed
and doctoral degrees awarded (Norwegian Ministry of Education and Research, 202223)). This yet-to-be-
implemented reform would simplify the funding model, but the two remaining core indicators to be retained
will continue to measure student-related outputs.

Like Norway, some other OECD jurisdictions have linked a smaller share of total core funding to other
input, output or outcome indicators, as illustrated in Table 4. Estonia, for example, includes financial
rewards for enrol ment of students in fields linked to
and international students. Both Estonia and Denmark attach a relatively small share of funding to
parameters linked to study duration (to incentivise timely progression and completion of studies) and the
share of graduates in employment. Finland also attaches between 8% and 10% of the core education grant
to graduate employment outcomes, including employment rates and the results of graduate surveys on
graduates' job satisfaction and the relevance of their studies to their current jobs. As noted earlier, Finland
also uses multipliers to provide higher funding rates for degrees completed within or near the theoretical
programme duration. Finland and Denmark are the only OECD systems identified in the Resourcing Higher
Education Project to allocate a proportion of total funding for education on the basis of the results of student
feedback surveys, using these data as another proxy for educational quality. As discussed below, evidence
on the effects of including output and outcome parameters in funding allocation models is mixed and
inconclusive.
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Tabled. Parameters for allocating core funding for educatidroperations

Parameters used in forrated allocation for core public funding models for education, showing the proportion
the education grant linked to these parameters

Flemish Communi Finland Denmark  Netherlands | Norwa¥ @ Estonia
of Belgium
Univ. ucC. Univ. UAS Univ. Univ. UAS

Input
Number of credits for wt
students are enroll

Number of studer

32% 47%

33% 43%

(headcount
Share of international stud 1.7%
Share of students enrolle
programmes 2.6%

core profile/missit

Share of students spenc

mobility period abro
Output

Number of credits success
completec

Bachel or 6c¢
degrees awarde

Doctoral degrees awart 1.6%

Credits gained in continu
learning

Degrees completed in non
study duratio

Other indicator of aver:
studyduration

0.3% 1.7%

67.5% 20%
68% 53%
71% 76%* 33% 43% 4.8%

12% 12%
6%

3.75%

Outcome
Share of graduates
employmen
Share of graduates
figraduat e

Scores from student feedk
(survey)

Private funding attractec
educational activiti

Funding from natiol

Research Coun:

Funding from EU resee

programme

Income for research fr

private source

Research output (publicati 1.6%

Proportion oéducation

fundingallocated througt  100% 100% 100% 100% 76.25%  66% 86% 32% 17%
formula

3.75% 3.4%

10% 8%

7% 4% 1.25%

1.7%

1%

1.6%

1%

Note: Percentages indicate the proportion of core public funding for education and operations allocatedarsigtg thBartaagat pa
theNetherlands, Norway and Estonia allocate a proportion of funding based on historical allocations (withaéanieg tfat fhemula) m
proportions indicated here do not necessarily sum to 100%. * Includes a small allocation fortrartiatiohed teash&r Unlike other
jurisdictions include here, Norway does not have separate components for education and research in its faribjirexphaids|, which p
the inclusion of research parameters in the core funding model for eduedittois.and oper
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The use of coefficients to adjust funding allocations

Alongside the selection of variables to be used in funding allocation formulas comes the question of
whether to weight (multiply) the variables to provide higher or lower levels of funding for particular types of
inputs or outputs. The most common weighting systems used in formula-driven higher education funding
allocation models adjust funding allocations for students (or credits or degrees) in different subject fields,
in an attempt to recognise differences in the cost of delivering programmes in these fields.

As shown in Table 5, the multipliers used for different fields of study are broadly similar in the comparable
OECD higher education systems selected for review for this policy brief. The systems in Finland and
Denmark systems use a smaller span of values than is the case in the other systems. In the case of
Denmark, the low value of the weighting for medical studies is partly explained by the way funding of
medical studies and university hospitals is organised in the country. Portugal has a comparatively large
number of cost categories in its model, particularly for universities, while Denmark, like Finland, uses three
categories, for example. However, it is not uncommon i albeit for reasons that are not entirely clear i for
countries to use a greater number of cost categories for non-university institutions, as in Denmark and the
Flemish Community of Belgium.

Tableb. Subjectrea weightings (coefficients) in selected OECD jurisdictions

Weighting factorsdfiodergraduaséudents used in funding allocation formula in selected OECD jurisdictions

Flemish Netherlands Irdand Denmark Finland Portugal
Community (Universities
Univ. uc Univ.| UAS Univ. Poly.
Nonlaboratory
subjects (e.qg. 1.15.or
humanities and soci ! L L L L L L 12 L
sciences)
Subjects with
fieldwork (e.g. 2 11tol6 15  1.28 13 1.4 1 16t01¢ 1302
computer science,
education)
Laboratory subjects
(e.g. engineering, 2 1.6 15 1.5 1.7 2.1 1.75 25 2.4
physical sciences)
Clinical medicine 39 - 3 - 2.3 2.1 3 4
Dentistry 3.9 4 2.1 3 4
Veterinary studies 3 - 3 - 4 2.1 3 2.7

Notes: * Since 2017, university programmes in medicine in the Flemish Community have been fdiedeedinwmggt aviihgariable
component of the teaching grant. Univ. = universityivelGity College, UAS = university of applied sciences, Poly. =pbiytechnic.

Finland, some artistic fields are also funded at the maximum rate.

Source: OECH202f1) Resourcing Higher Education in Fteeish Community of Belgi@&ECD Publishing Paris,

https://doi.org/10.1787/26169177

Additive and distributive allocation models

Another difference observed between variable, formula-driven funding allocation models for higher
education institutions in OECD jurisdictions is
work bottom-up, fixing unit payments for specific inputs or outputs and calculating the sums to be paid to
individual institutions by adding together the number of inputs or outputs observed in the reference period
(with each input or output multiplied by the relevant monetary values). The total envelope to be allocated
is equal to the sum of all unit payments to be made. Distributive models take the available budget envelope
as their starting point and divide the total budget available by the total number variable units observed in
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the reference period (e.g. weighted enrolled student, study credits passed, etc.). The value of these
variable units will depend on the size of the budget available and the number of units observed during the
reference period. If the number of units (e.g. students enrolled) increases faster than the total budget
envelope in a given year, the payment for each unit will decline year on year.

Table6. Additive and distributive formula allocation models

Governmetmposed systen
of student capsufnerus
clausus

Formula allocation method

Fixed unit paymer
per input/output
(additive formula

Mixed (additive +
distributive)

Distributive

Type of
budget
envelope
Denmark Open
Flemish

Community| Semiopen*
or Belgium

Yesi enrolment limits set wi
regard to employment outco
and for medical programm:e

Only in medicine, dentistry ¢
performing and visual arts

Yesi limits on number of
degrees that cha awarded ar
agreed as part of performar
agreements + institutions s
admission limits per field

Noi Institutions decide on
student admission withialify
Assurancailes

Institutions set admission lir
(numerus fixus a limited
number of (mostly medica

programmes

Institutions set admission lir
in a limited number of (mos
medical) programmes

Effectivelly Government sets
limits on number of stateled
places for Scottish residen
(who pay no tuition fees)

Payments per 60
completed credits
differentiated by fie

Fixed payments pe
enrolled student
differentiated by fie

Weighted fixed
payments to cove
fees + enrolment

driven formula

Weighted payment
for graduate
indicators +

distributive for othe

performancsiteria

100% of budget
envelope allocatec
using formula
100% of budget
envelopéor
education and
researchllocated
using formula

Variable componer
of core education
funding allocated

using formula

Finland Closed
Ireland Closed
Netherlands Closed
Open for
Norway some
performance
parameters
Scotland
(United Closed
Kingdom)
Not e: * The F

| emi sh

Communi ty
increase or decrease of up to 2% in the total budget envelope for the core public funding allocatiofirtaridizlsyraa \ghem
enrolment in a given-sabttor (universities, university colleges, schools of arts) increases or decreases by more than 2% between

of

Bel gi um

reference periods. In practice, in times of fiscal constraint, this rule is not always applied.

uses a

The risk T for government i of using fixed unit payments in the allocation model is that the authorities
cannot control the size of budget envelope required to meet funding obligations. This was effectively what

happened dur

i ng

Au st r alanddariven urdvergite fundingebatweena2D12 And @047

(Universities Australia, 2020p247). From 2017 onwards, Australia re-introduced caps on student enrolment
to bring the costs of the funding system under control. As summarised in Table 6, some other systems that
use fixed unit payments (such as Scotland in the United Kingdom) also impose enrolment caps to maintain
spending within available budget envelopes (in Scotland, for Scottish-domiciled undergraduate students
who are exempted from fees). This is also the approach used in many central and eastern European

countries,

wher e a

spfecnde cda stuunbyer plodc disst art e

manages to implement a system of unit payments (per 60 study credits gained, with three cost categories

tiggers@u e

depending on subject area) with a nominally Amopbend bu

study-place regulation by using detailed projections of student humbers to calculate the annual budget
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envelope (OECD, 2021p2s). However, the Danish government does implement limits on study places
(numerus clausus) in medical programmes and restricts study places in fields from which graduates have
persistently higher-than-average levels of unemployment.

In Finland, which does have a universal system of degree regulation (with the limits placed on the number
of degrees awarded, rather than the number of study places), public authorities use distributive allocation
models, which allow the value of funding per student, graduate or credit to fluctuate i and, in recent years,
decline i over time, depending on the budget envelope and levels of study activity.

Performance agreements as a steering instrument

Alongside core funding allocation models, in recent years, an increasing number of OECD jurisdictions
have implemented systems of institutional agreements, in which public authorities and individual
institutions agree on strategic goals and targets that the institution should deliver, typically over a three to
six-yearperiod. These agreements generally outl i nens asweltas
establishing objectives and targets. In many cases, public funding is provided to support delivery of the
objectives set out in the agreements, which may or may not be partially conditional on achievement of the
objectives in question, although the level of funding directly linked to institutional agreements is nearly
always modest in comparison to total core funding for HEIs. Institutional performance agreements,
performance compacts or quality agreements are thus often better viewed as steering, governance and
accountability mechanisms, rather than funding instruments as such.

In Europe, Denmark was one of the first higher education institutions to introduce performance agreements
as a profiling and steeringwotrckolc oanntd arced tsai, n swi ft
linked to a small proportion of total funding, in its current governance and funding model (OECD, 20212s)).
Finland introduced performance agreements in the university sector in 1995. Its Nordic neighbour, Norway,
has experimented with institutional agreements, but, at the time of writing, looks likely to make
fidevel opment wvilingsatalena)the grimdry steering and performance-related component
in its funding model for the period after 2023 (Norwegian Ministry of Education and Research, 202223)).

As illustrated in Table 7, in both Ireland and the Netherlands, a proportion of public funding allocated to
institutions is theoretically at risk if institutions do not meet goals in their institutional agreements. In Ireland,
this is up to 5% of core funding (allocated through a combination of a voucher-like fee subsidy and a
formula), while in the Netherlands the minister may withhold a proportion of the additional quality funding
linked to the 2019-2024 quality agreements at the end of the six-year implementation period, if the national
accreditation body considers progress towards goals has been insufficient. In Ireland, funding has never
been withheld under the agreement system, although remediation plans have been agreed in a limited
number of cases. Moreover, the Irish Higher Education Authority has more recently introduced additional
fibonusd payments (i.e. additional funds, rat her
basis to institutions that demonstrate, through case studies, that they have made particularly good progress
in an area covered by their mission-based performance compact (HEA, 201926)).

The evidence on the effects of institutional agreements is broadly positive. A study in Germany by Dohmen
(2016p27)) f ound t hat it arZpkereinkmmngenk m evhich snétitutions specify goals and
actions and agree these with government in exchange for funding, were associated with more positive
effects. Notwithstanding the challenges of proving causality, these reported effects included observable
changes in measurable indicators, such as increases in third-party funding and improved graduation rates
in universities of applied sciences. Perhaps more significantly, the introduction of performance agreements
in German federal states was found to have led to an increased focus on results and more strategic,
evidence-based decision-making in higher education institutions.
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Another study, in North-Rhine Westphalia (Germany), reported in de Boer et al. (20152g)), also found that
performance agreements provided a basis for better internal decision-making in higher education
institutions. A similar pattern was found in Ireland in relation to the system of institutional compacts, which
appears to have had limited direct effect on the behaviour of institutional staff and observed outputs, but
to have improved institutional strategy and dialogue between the institutions and public authorities (O Shea
and O Hara, 202029)).

Table7. Key design features of institutional agreement systems

Finland Ireland The Netherlands
Name fiPerformance Missiobased performance AQuality agil
compacts
4 years 3years 6 years
Duration of agreeme 202124 September 2018 to Septemb 201904
2021*
Coverage ¢ o . Specifito theeducation mission |
N A All missions All missions . -
institutional activiti education quality themes)
Selfassessment
profile anc Yes Yes Yes
specialisatio
- Institutiospecifie Agreed in Institutiospecifi¢ Validated whei Institutiospecifi¢ Validated whel
Targets and indicatc o . - L
negotiation with government compact initially approved agreement initially approved
Initial evaluation a By Higher Education Authority By the Accreditation Organisati

By Ministry of Education and Ct the Netherlands and Flander:

approval of agments input from international exper

(NVAO)
Annual monitorin Yesi report and dialogue with  Yesi report and dialogue with Annual reports submitted by
' Ministry of Educatind Culture Higher Education Authority institutions to Ministry

Through institu@mneports,
performance case studies an
evaluation by HEA and internat
experts

Through institutional reports a
dialogue with Ministry of Educs
and Culture

By the Accreditation Organisatit
the Netherlands and Flander:
(NVAO)

Evaluation of fin
results

An additional E@R7billion for the
If HEIs do not meet degaeard =~ Between 3% and 5% of instituti  six financial years 2@4%or the
targets, gt of thelegredunding core funding can theoretically  university and university of app

: . . . - 0
Link to fundin component (see Tableift)not be  withheld in cases of (very) po science sectors (= around 3% ¢

allocatedrailure to meet the targ peaformance education budget).
mayalsoaffect the allocation of t Modest additional payments for,  Possibility formiiter to withhold
final instalmeoit strategic fundint performance case studies paymerif progress considered

(very) unsatisfactory

Note: * The implementation period was extended owing telib@&@ehlic.

The systematic evaluation of the first generation of Dutch performance agreements (which ran from 2012
to 2016) also concluded that the agreements had generated positive effects on the organisation and
strategic focus of higher education institutions (Reviewcommissie Hoger Onderwijs en Onderzoek,
201730)). In particular, the review commission responsible for the evaluation argued that the process of
developing, negotiating and monitoring the agreements had helped higher education institutions to refine
their institutional strategies, tailor their educational offerings and, in universities, sharpen their research
profiles. The evaluation also noted that pass rates and on-time completion rates in universities increased
during the implementation period for the performance agreements, but that on-time completion rates in
bachel ordéds programmes i n $actuglegdegdaded (Fosn 7@/4 to 6¥% pverallg
particularly in large institutions. The review team acknowledged that the inherently challenging (or
impossible) task of establishing causal relationships (either positive or negative) between the performance
agreement system and outputs (such as pass rates) was made even harder by an accumulation of other
policy changes that were implemented in parallel.

OECD EDUCATION POLICY PERSPECTIVES © OECD 2023



28| No.76i Thefutureof Fi nl anddés funding model for higher

The Dutch review commission examining the first generation of Dutch performance agreements concluded
that a new generation of agreements should avoid the strong focus on centrally determined quantitative
indicators and adopt a more qualitative approach, albeit with measurable indicators of progress at
institutional level:

The committee recognises the limitations of working with indicators: not everything that is valuable can be
measured. It is therefore important that in the assessment of and accountability for the agreements there is
room fothe context and the underlying story of the institution. Performance agreements offer the possibility of
a strategic dialogue with the institution. The risk of strategic behaviour and perverse effects is greater if
performance indicators are part ottzamigally applied formula in the funding model. The committee
recognises the importance of qualitative goals, but is of the opinion that there must also be demonstrable efforts
and results.[OECD translgfmjiewcommissie Hoger Onderwijs en Onderzoek 32§17, p.

The balance of evidence internationally therefore su
agreementso in their | atest iter at ectsmonsystemgovegnaldeet her | a
and institutional strategy, but that their impact of core output variables is likely to be limited. This raises the

questions of how to formulate the objectives of such agreements in a realistic way, how to incorporate

specific, measurable, achievable, relevant and time-bound (SMART) measures into agreements and

whether and how to link agreements and institutional funding. It seems likely that institutional agreements

function most effectively as accountability, transparency and strategic planning tools and that these should

be their primary objective. To function as accountability tools, to take up the phrase of the Dutch review

commi ssion, there must be fAdemonst r aisikedits-allfinficatorsis and r
ineffective as it masks complex realities. Using tailored institutional agreements with a limited number of

SMART targets that can be assessed through qualitative and quantitative methods could be a promising

approach.

The performance agreements used in Finland already align with this model. The introduction of
performance agreements in Finland is widely reported to have increased focus on strategic planning and
understanding and management of costs in higher education institutions. In Finland, the performance
agreements act as a framework for ongoing dialogue between the Ministry of Education and Culture and
individual institutions and the results achieved in each institutions inform negotiation of the following round
of four-year agreements.
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3 Policyoptions for addressinggher
educatiorrelatedprioritiesin
Finland

This section of the policy brief examines how funding and related steering, regulatory and incentive policies
can be used to further important policy objectives expressed in recent Finnish higher education strategy
and tackle challenges identified earlier in this policy brief. The section examines seven specific objectives
that appear particularly relevant for Finland and seeks to assess critically how realistic it is for funding or
related government policies to influence the goals in question and, in broad terms, how policies might be
designed to promote achievement of the goals in question. In each case, the brief has sought to identify
relevant policy examples of comparator OECD jurisdictions, which may help inform discussions on the
future design of the funding model and related policies in Finland.

The seven specific objectives are:

1. Widening access to first degrees for Finnish residents and increasing attainment rates in line with
the 50% target.

Promoting the quality and relevance of higher education provision.

Increasing number of degree-mobile graduates in Finland.

Increasing uptake of upskilling and reskilling opportunities among adults.

a M~ DN

Increasing capacity of UAS to undertake applied research and support regional innovation and
supporting the 4% target.

o

Promoting cooperation and sharing of capacities between HElIs.

7. Exploiting the potential of digitalisation in learning and teaching, including hybrid and online
learning.

The discussion that follows recognises that funding allocation models sit within a broader policy landscape
that influences the behaviour of institutions and students in higher education systems and that funding
models cannot be viewed or analysed in isolation from this broader policy framework. It also recognises
from the outset that there are clear limits on the capacity of funding model design 7 and policy more
generally 1 to influence policy goals and that it is important to be realistic about what can and cannot be
achieved through specific aspects of policy design.

Figure 8 provides a broad illustration of how core public funding to higher education institutions sits within
the wider higher education and research funding and policy landscape, recognising the distinctive role of
fixed or variable core funding, specifically performance linked funding (which may overlap with core
funding) and strategic or targeted funding. Public authorities also influence institutional activities through
other policy instruments, including programme approval, external quality assurance and regulation of study
places. Some jurisdictions also exert a strong influence over the way HEIs deploy their resources, notably
by establishing rules governing the employment of academic and non-academic staff. As wage costs
account, on average, for around two-thirds of expenditure in higher education institutions in the OECD,
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specific public policies related to human resources can have significant implications for financial
management in HEIS. In other higher education systems, frameworks governing employment of staff may
be established through collective bargaining or in other sector-level agreements.

In addition to funding institutions, public authorities in most OECD member countries provide financial aid

to support students to pay for living costs and i where they exist i tuition fees, through systems of student

grants or publicly regulated and subsidised loan programmes. In OECD systems with comparatively high

tuition fees, such as the United States, the United Kingdom, Australia or Japan, public student aid systems

ar e, in part, an indirect manner of fi naochygsiiwnddnttw
or at least a proportion of these resources i are used to pay fees to institutions. Finally, public authorities

may directly finance other forms of support to students, such as subsidised housing, catering and sports

facilities, medical support or transport, either through targeted grants to higher education institutions to

provide these services or through subsidies to external service providers.

Figure8. Elements in higher education funding systems

Main types of public .
funding for higher _J Performance-linked

education institutions funding
Financial aid 2L
Governing Operating funding (fixed and/or variable) to students gelrv:;eg,t to
frameworks students

Students

Faculty and staff Higher education providers

* 4 O

NN Competitivepublic ||  Regulation of
P funds forR&Dand || programme offer & compane

i r ) N
DI LRI innovation study places Regulatory
components

Without seeking to be exhaustive, Table 8 provides a summary of the how the seven main policy objectives
listed above are typically supported by higher education policy in OECD countries and how the current
Finnish system of institutional funding and accompanying policies seeks to promote achievement of the
objectives. The remainder of the policy brief examines each of the seven objectives in turn and highlights
questions or options to explore for Finland as it moves forward with review of its current policy models.

On average 66%of current
expenditure of providers in OECD
countriesin 2018
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Table8. Overview of key policy priorities for Finnish higher education and related policy levers

Policy priority

Related objectives / actions

Main policy levers used in OECD systems

Current Finnish funding and policy model

1. Widening access to first de¢
for Finnish residents and
increasing attainment rates in
with the 50% target

2. Promotingthe quality an
relevance of higher educs
provision

3. Increasing number of dec
mobile graduates in Finland

4. Increasing uptake of upskilli
and reskilling opportunities am
adults

5. Increasing capacity of UA
undertake applied research
support regional innovation
supporting the 4% target

Increase absolute number of study [

Increase progression and completiol
rates

Reduce proportion of students
undertaking multiple degrees at sam
level (efficient use of spaces)

Ensuring that higher education provi
is aligned with labmarket skills
demands

Promoting higjuality learning
experiences and environments for
students

Attracting more (sgying) neBU/EEA
students to Finland

Incentivise HEIsdevelop, test and
provide new types of flexible provisic

Finance uptake of upskilling and res
(i.e. study costs)

Make research and innovation a cort
element of UASission

Provide resources specifically for res
andinnovation activities in UAS
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Increasing regulated / dtatded places (numerus claus
Funding linked to student/graduatkers + increases to
budget envelope + weighted to field of study

Output variables in variable funding (credits + degree

Time limits on funding

Multipliers adjusting funding to progression
Accompanying policies (fudlance, investment for stu

support mechanisms in institutions)

Limits on eligibility/funding: for example, funding avail
onlyonequalification at each levgllacing limits on the

duration of student aid

Analysis of labour market relevant in new programme
Targeted funding for study places in priority fields

General quality assurance frameworks

Natdbnal / centralised student surveys and use of resu

Permission / incentives for programmes in English
Many systems charge fees/higher fees for internation
students, creating incentives for HEIs to recruit these

Strategic and targeted funding (pilot programmes etc]
Formula funding for-fiare, certificate programmes, shc

courses (appears rare)

Lifelong learning guarantees (state pays for x numbel

credits through lifetime)
Individual learning accounts
Direct subsidy to HEIs for provision

Legislative and regulatory reform regarding missions

university institutions
Performance agreements

Dedicated funding for applied and posetited research

Numerus clausus (maximum study places agreed per broad f
study in performance agreements), combined with agreed fur
(ensuring some stability istpelent funding).

Trarsparent weighting for expensive programmes

Strong output focus (key variable = degrees completed)
Multipliers depending on time to degree (1.5, 1.3, 1)

Traditionally high flexibility in allowing students to take negisipl
Multiplier (9.for second degrees at same level and above
Limit on maximum number of months of student aid

Use of skills projections to inform @egaeetargets for HEIs
Inclusion of graduate labour market outcome variables in func
formula

General quality assurance frameworks
Student feedback survey and use in funding formula

Fees can be charged forEIdfEEA students within limits set by
government

English programmes permitted

Campaigns etc. supported by goveamdeneasures to facilitate
entry to Finland for study (visa rules etc.)

Strategic funding + performance agreements
Additional incerg for cooperation between HEIs

9% ofunding for UAS, 5% funding for universities is for contin
learning (open higher education, professional specialisation
programmes, separate studies and preparatory education for
immigrants] percentage point of total funding for both sectors
this category is explicitly for cooperation in programme delive
HEIs

Strong emphasis on research and innovation in mission of U/
performance agreements

19% of total funding to UAS is for resaamtteptionally high
proportion by OECD standards

|8lo r
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hi gher education inst

Policy priority

Related objectives / actions

Main policy levers used in OECD systems

Current Finnish funding and policy model

6. Promoting cooperation and
sharing of capacities between
HEIs

7. Exploiting the potential of
digitalisation in learning and
teaching (including hybrid and
online learning)

Incentivise cooperation between
institutions

Increasing deployment of digital
technologies to enhance learning in
established HEIs/programmes

Providing new online and hybrid
programmes

Targeted or strategic funding for cooperation projects
No examples yet uncovered of national explicit incent
cooperation in education (several examples for resea
programmgs

Targeted funding in some systems: mostly left to HEI:

Permissive regulatory and QA frameworks to allow or
hybrid provision

Some pilot projects linked to upskilling/reskilling. Othe
generally left to HEIs

Incentive forcooper i on i n the fAcontin
model

Targeted funding programmes (e.g. for digitalisation) that req
cooperate.

Cooperation goalerformance agreemenseme HEIs

Largely left to HEIs (feguy and QA frameworks allow online a
hybrid provision)

Targeted funding for digitalisation

Largely left to HEIs (regulatory and QA frameworks allow onli
hybrigprovision)
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1. Widening access to first degrees for Finnish residents and reaching the 50%
target

As discussed, achieving higher rates of tertiary education attainment to deliver a more highly skilled
workforce, as well as widen access to higher learning, is a key priority for Finnish higher education policy.
In broad terms, there are three main options for policy makers seeking to boost attainment rates:

1. Increase absolute number of study places available to students, either by funding additional places
or requiring HEIs to offer more places within existing budgets.

2. Increase progression and completion rates among students to shorten average times to degree
and increase the proportion of students who actually obtain a qualification.

3. Reduce the proportion of studentst aki ng mul ti ple degrees at same | e
for students taking their first higher education qualification.

The following sections consider the options open to policy makers in Finland, taking into account
experiences from other OECD systems.

1.1 Increasing study places

In Finland, the Ministry of Education and Culture agrees budgeted allocations of degree awards for each
higher education institution by study field®, informed by employment forecasts, with the allocations
established every four years in institutional performance agreements. These agreements reflect the
willingness and capacity of institutions to supply additional study places, while the Ministry effectively plays
the role that student demand would play in demand-driven systems (OECD, 2022[2). In 2020, the Finnish
government agreed to fund an additional 4 248 study places and committed to funding 5 954 additional
study places, in total, in 2021 and 2022 (OECD, 20222). This commitment was budgeted at EUR 46 million
per year in additional spending (OKM, 2020;31) and was intended as a step towards achieving its
educational attainment target (Government of Finland, 2021g)).

There is strong evidence that demand for higher education study places in Finland exceeds supply, which

is sharply illustrated by the particularly low acceptance rates for those applying to enter higher education.

In the six years between 2015 and 2020, universities accepted 30% of applicants, with 28% making an

enrolment. The corresponding figures for UASs are 33% and 28%. The Finnish system is one that is

pri nciupdytedd, Ain that institutions have a | arge measur e
and what new entrants study and a conscious attempt is made to align the profile of graduates with

forecasts of labour market needs. Institutions have a high degree of autonomy on who they admit to higher

education and are not required to meet to fill the target numbers of degree awards specified in performance

agreements, which are rather caps on the number of degrees that can be awarded.

In its previous policy brief for Finland, the OECD found that, to reach the 50% attainment target among

251 34-year-olds, the Finnish higher education system needed an additional 34 500 higher education

graduates in that age group between 2019 and 2030 and that 10 000 additional study places each year

above the systemdbds 20 2 @&dtebemaihtamedfar five aamission yéays frame262d

(OECD, 2022z)). The brief concl uded that #Afurther and swiiftetnrer prog
plan backed by higher levels of resourcing, with commitment at the centre of government to a substantially

larger budget envelope than has been envisioned in the 2021-24 periodo(OECD, 2022, p. 20p).

3 For example, in universities study places are allocated to 12 study fields: 1) education; 2) arts and culture; 3)
humanities; 4) social sciences; 5) business, administration and law; 6) natural sciences; 7) computer science and data
communications; 8) technology; 9) agriculture and forestry; 10) medicine; 11) welfare and health; and 12) services.
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As discussed below, while there is some scope to increase attainment by making accelerating times to
degree, increasing completion rates and reducing the number of students taking multiple degrees at the

same | evel, reaching the attainment target, and thus
market, certainly requires additional funding for study places and stronger incentives for HEIs to enrol and
graduat e more students. As noted earlier, Finlandds high

real-terms cuts in funding in the last decade and its level of per-student spending is lower than in many
other advanced higher education systems. As such, the scope to reduce further the effective per-student
funding rates (which result from the distributive formula, rather than pre-determined unit prices), without
compromising the ability of HEIs to offer quality education, appears limited.

Nevertheless, there does appear to be scope to increase the 1 currently limited i incentives for institutions
to maximise enrolment within available funding and take greater risks in terms of which students they enrol.
Currently, institutions are paid depending on the number of degrees completed and have strong autonomy
over admission criteria. However, as the funding allocation model uses data averaged over a previous
three-year period and HEIs are able to select the most able students with the best chances of completing
their studies, funding levels vary little over time and the output-driven nature of the formula has little real
impact on institutional behaviour. HEIs face no (or very limited) consequences if they do not meet the
degree-award targets in their performance agreements and appear to focus primarily on ensuring they can
maintain income levels without substantially increasing student enrolment (and thus the workload for staff).

| mplications for Finlandds future pol i (

1 Seekto increase the budget envelope for higher education to reflect better the investment levels
needed to meet the 50% target. Unlike many other OECD countries i although in line with other
Nordic countries i Finland has chosen to maintain a purely publicly funded higher education
system for its own residents, which means that, unlike many other systems, fees cannot be
used to generate additional revenue. Politicians need to assume this choice and the funding
requires the choice brings with it.

i Consider making the graduation targets established in performance agreements binding on
institutions, with financial penalties for failure to meet the targets without reasonable justification.

1.2 Increasing progression and completion rates

A second option to explore to increase overall attainment rates is to reduce the time students take to
complete qualifications (beyond the theoretical programme duration) and to reduce drop-out rates, thus
increasing programme completion. The challenges of high non-completion rates and 7 in some systems i
long times to degree are widespread across many OECD systems, as highlighted earlier. From a funding
and steering policy perspective, the most frequently used policy option, although one that has been
deployed in only a minority of OECD systems, is performance or output-related funding. As noted, Finland
already has a strongly output-oriented funding model.

Although an increasing number of OECD member countries have introduced output and outcome-related
funding models, robust research into the effects of such systems has been limited. State governments in
the United States were among the first in the OECD to embrace output-based funding, initially in the 1980s
and 1990s and subsequently in another wave of reforms in the 2000s. As a result of this early
experimentation, as well as the advanced evaluation capacity that exists in the US scientific community,
most available studies into the effects of performance funding are from the United States. A significant
number of these deployed robust quasi-experimental research designs. A recent analysis of the results of
these studies (see Box 1) found only limited evidence of positive effects from performance-based funding
systems on target variables, such as student progression and completion rates. The analysis also found
widespread examples of unintended and undesirable consequences (Ortagus et al., 2020;32)).
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Fewer studies have investigated the impact of output and outcome funding in European higher education
systems, although the evidence that does exist suggests a similarly limited impact. A study in Denmark

found the completion-or i ent eat e&itcaxsynstem to have had a mixed inf
Danish higher education institutions. At the Copenhagen Business School, for example, the
i mpl ementation of the taximeter was followed Mely an in
but a reduction i n r af{Chaeys-Kalikk antd Esermanm,s201&$:)00 Likewise,vap |

evaluation of different performance-based funding formulas used in German federal states between 2000
and 2008 found that their introduction was rarely followed by significant changes in the outputs they sought
to influence, casting doubt on their efficacy, particularly given the cost of their implementation (Dohmen,
201627)).
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Box1. The effects of performanreased funding: evidence from the United States

In the United States, 41 of the 50 states have linked state appropriations for higher education institutions
to outputs or outcomes in the last 20 years. These systems have typically used credit hours earned,
degrees awarded and attainment among historically under-represented groups as variables. The
proportion of state appropriations now tied to output and outcome indicators varies from 3% in Arkansas
to 100% in Ohio. State appropriations typically account for less than 50% of total income in public
universities in US states, although can account for a higher proportion of revenue in public community
colleges, which generally charge substantially lower fees (OECD, 202034)).

In meta-analysis, Ortagus et al. examine evidence from research studies with strong causal inference
designs examining the effects of these performance-based funding (PBF) systems in the United States.
The evidence review focuses on 23 studies with quasi-experimental designs and a further 15 studies
using robust difference-in-difference techniques.

They find that the introduction of PBF systems is associated with no or only minor positive effects on
retention and graduation (completion). Modest positive effects have been established for a limited
number of longstanding PBF programmes and for elements of PBF models that provide bonuses for
degrees achieved in specific fields (notably targeting additional institutional funds to boost uptake of
STEM subjects). Moreover, there is some evidence that institutions took steps to improve academic
and student support services in response to PBF systems focused on progression and completion.
However, the evidence review also found that the introduction of PBF systems frequently has
unintended consequences:

i Selective institutions tend to become more selective, disadvantaging under-represented
groups, who face the greatest challenges in accessing and completing higher education.

1 PBF systems tend to exacerbate funding disparities between institutions, with lower-resourced
institutions losing out on funding that could potentially be used to improve performance. This is
a particular concern for Historically Black Colleges and Universities (HBCU).

The authors conclude that it is challenging, in higher education, to apply and implement performance-
based funding systems that focus on a narrow set of outputs (or a single output) given the wide range
of desirable outputs generated by universities and colleges. Furthermore, they question whether the
principal-agent approach inherent in most PBF systems is an appropriate means to regulate relations
between government and autonomous higher education institutions, particularly given a more general
shift away from top-down accountability mechanisms in education in recent years.

Source: Ortagus et(202@2) Performanddased Funding in American Higher Education: A Systematic Synthesis of the
Unintended Consequentis://dx.doi.org/10.3102/0162373720953128

An alternative (or complement) to performance-related funding or similar incentive structures is to take

additional steps to encourage HEIs to focus on supporting students to progress and complete their studies,

particularly in the initial stages of the academic pathways. Some international evidence shows that
studentsdé initial momentum in their studies has a dete
in Flemish higher education who enrol for higher numbers of credits in the early stages of their higher

education career are found to have higher chances of passing credits and obtaining qualifications than

students who take lower numbers of credits (Werkgroep "Studievoortgangbewaking”, 2014ss)). This finding

is supported by a body of work in the United States f
students with higher study intensity at the start of their higher education career are significantly more likely

to complete a degree (Attewell, Heil and Reisel, 2012z¢}; Clovis and Chang, 201937).
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| mplications for Finlandds future pol i (

i The international evidence on output-linked funding models, sharing some characteristics with
the model used in Finland, is mixed and the impact of such systems on objectives such as time
to degree, degree completion and degree completion in priority subject fields is often
i nconcl usi ve. C o n s i exgerience, grinnish authaities $heuld Icanducgt an
independent assessment of the effects the successive Finnish output-based funding models
have achieved to provide a more solid base for policy decisions. One key question to explore is
whether the Finnish model of funding, which funds completed degrees, encourages HElIs to be
conservative in setting the threshold grades in matriculation exams required of new entrants,
thus limiting access to higher education for populations who gain lower grades, but still have
the potential to succeed in higher education.

1 In light of the findings of such analysis, it would be appropriate to reflect on the ongoing
relevance of a funding model based on outputs rather than inputs (enrolment), as used in other
funding systems. Fi nl andd s system of per f or man ofethe €
educational offering already creates important steering tools for public authorities. Does the
country really need to focus to such as large extent on outputs in its funding model?

1 To what extent do current Finnish higher education policies promote institutional practices that
support successful progression and completion, outside of the incentives created by the funding
model? The highly selective nature of the current admissions system means that student
advising and supports may be less developed than in systems with more open admission
systems (such as those in Dutch-speaking Europe, Austria, and less selective parts of North
American higher education systems). Is there scope for peer learning in this area?

1.3 Reducing the number of students taking multiple degrees at the same level

The design of the current Finnish funding models for universities and universities of applied sciences
explicitly seeks to discourage institutions from enrolling students at a given level of education who have
already completed qualifications at the same level by only compensating completed second (or additional)
degrees at 70%* of the rate paid for first degrees (Government of Finland, 2018207). More generally, public
authorities can effectively limit the number of qualifications for which individuals can receive public subsidy
T or full rates of public subsidy T through two main policy tools: a) the design of student aid systems and
b) the design of state funding for study places and related regulation.

The 2020 Higher Education Policy Survey found that 16 of the 28 responding OECD jurisdictions that
provide grant support to students (non-repayable student aid) provided grant support for a maximum of
one programme at each level of study (Golden, Troy and Weko, 20213g)). In some cases, this means
students can obtain grants for an associate (short-cycle) d e gr e e, a bachel or 6s
degree. Some other jurisdictions limit grant support to undergraduate study. Like Finland, many Canadian
provinces, Hungary, New Zealand, Norway and Sweden indicated they determine maximum eligibility for
student grants through a fixed total duration (e.g., in months). This is also the case in Denmark (see Box 2).
The time limits used in such cases i as in Finland or Denmark i are typically designed to allow students
to complete at | east one undergraduate and one
compared to the theoretical programme durations.

Among jurisdictions responding to the survey, only Estonia, Luxembourg and the Flemish Community of
Belgium explicitly indicated that they provided grant aid to students for multiple, consecutive degrees at

4 The 2018 proposals in the document cited recommended a funding rate of 0.5. However, in implementation, a rate
of 0.7 was adopted.
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the same level. Although regulations in the Flemish Community of Belgium explicitly permit students to

obtain up to two short-c ycl e and two bachelorés degrees -fundedh publ
places (with lower tuition fees) and means-tested student grants is limited by systems of il ear ni ng cr e
and fAgrant cr edihavebeenTésignedkto alogwdsléxiblenaccess to higher education, while

rewarding successful progression and completion of studies and limiting the total time that individuals can

spend in publicly subsidised higher education (see Box 2).

The real effects of limits to eligibility for public student aid on student choice and behaviour will likely vary

between OECD higher education systems, depending on the reach and generosity of student aid systems

(see Education at a Glance 2022, Indicator C.5. (OECD, 20223))). In systems with universal or near-

universal systems of student support, involving substantial levels of payments i including, in very different

forms, the Nordic countries, England and the United States i the influence of limits to student support
eligibility on studentsé decisions on whether and wh
student aid is strictly means-tested, only a minority of students receive public student aid and levels of

payment are comparatively low i as in countries like France, Italy or Portugal i the effect of eligibility

restrictions is likely lower i particularly for the majority of students who are not eligible for student aid in

any case.
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Box2. Limits on eligibility to student financial aid

Finland

Since 2017, as a rule, eligible Finnish residents can receive a cumulative maximum of 54 months of
public financial aid for study at universities and universities of applied sciences. Maximum eligibility
periods vary depending on the type of higher education programmes for which students are enrolled.
For exampl e, students enrolled in st acadieceite nina
months of student aid per 60 credits (i.e.,one-y ear full ti me) plus an ad
standard university bachelorbés degree (180 <cre
credits), this equates to 48 months in total.

Denmark

In Denmark, eligible Danish residents are entitled to up to 70 months of non-repayable financial aid
(Statens Uddannelsesstgtte i SU) when they enrol in higher education. When students enrol in a
specific programme, they are entitled to a number of monthly grants (referred to as SU fclipso )
corresponding to the standard | ength of that p
year bachel or.8tademswhogenra imtmedr jirst higher education programme no later than
two years after completing their first qualification permitting admission to higher education (such as a
high-school diploma) are granted an additional 12 clips, which can be used if students are unable to
complete their programme in the standard time. Students who run out of SU grant clips before they
complete their education can obtain repayable loans from the agency administering SU of up to 24
months to complete their programme.

Flemish Community of Belgium

In the Flemish Community of Belgium,ci t i zens have an individual i
education and must have sufficient credit in their account to be eligible for a state-funded place in higher
education. All individuals start with a learning credit of 140 points, with one learning credit point
corresponding to one study credit for undergraduate programmes. Enrolling in a full-time programme
consumes 60 points for one year. | n i ni t i al undergraduate prog
degrees),indi vi dual s fAearn backd |l earning credit fc
additional bonus 60 credits after the passing their first 60 credits. Students can only continue their
educationinstate-f unded st udy pl ac es eveljiftheylhave retairged oa darned dHack

sufficient study credit. The | earning credit s|
eligibility to means-tested grants. Students start with a grant credit of 120 points, which they use when
they enr ol for a corresponding number of study

pass credits. This means students have a margin of 60 credits that they can fail before losing eligibility
to grant support.

Sources: Ke(20229) Maximum period of eligibility in a uniigpsitywww.kela.fi/maximperivebfeligibilityniversitiggccessed
on 1Pecembet022;Danish Agency for Science and Higher EqR0ationSUklippekd til videregdende uddannelser (S|
card for higher educatidrjps://www.su.dk/sutaHitvideregaendeiddannelsemiversitgburnalidaereimmv/seklippekotit
videregaaendrldannelsef@ccessed onJanuar023)OECO202%1) Resourcing Higher Education inethéeskICommunity
Belgiunhttps://doi.org/10.1787/3f02d8ad

The Flemish student credit systems effectively regulate both access to student financial aid and subsidised
study places. Students who have insufficient learning credit to enrol in a programme can still study if
individual institutions decide to admit them and, in most cases, they pay an additional regulated fee (up to
EUR 11 in 2022/23) per study credit for which they enrol (Flemish Government, 20221417). However, as
institutions do not receive public operating funds from the allocation formula for students without study
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credit and the additional fees they can charge are capped at a low level, they have limited incentives to
accept students without study credit.
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Box3. Limiting publicly funded study places in OECD higher education systems

Denmark

In 2016, the Danish Parliament adopted legislation restricting the ability of individuals who held an
existing Danish higher education qualification from enrolling in another degree at the same or a lower
|l evel within six years of completing their hig
c e i | uddagnelsegloft) was designed to avoid students taking multiple degrees at the same level in
quick succession and generate savings for the state budget that could be reinvested in the
unemployment benefit system (UFM, 2020p42). Exceptions to the general rule were made for students
unable to use their existing qualifications for health reasons, those holding qualifications that were
demonstrably outdated or students enrolling in
with high labour market demand (mainly in STEM fields and nursing). Opponents argued the rule
unnecessarily restricted access to education, including for upskilling and reskilling, and the legislation
was repealed in 2020 (UFM, 2020(42)).

The Netherlands

In the Netherlands, students at public higher education institutions pay tuition fees, which constitute an
i mportant source of institutional funding. Stui
for the firsttimeareent i t | ed t o subsidised t ui t iwettelijk todegegelds r
equivalent to EUR 2 209 per year for 2022/23 (DUO, 202243). First-time students in associate and
bachel or 6pay hthiétgerlegalsdetermined fee in their first year. The additional costs of their
programmes are i in theory at least i covered by government grants (Rijksbijdragen). Students that
already hold a degree at a gi veer dse)vednd aersrocli
degree at this level are only eligible to pay the reduced fees if the second degree is in the fields of
education or healthcare (e.g., to study towards becoming a teacher, nurse or doctor) or if the student
begins the second degree during their first degree. In other cases, such students must pay higher fees
set by the institution (instellingscollegegeld), which vary by subject and average over EUR 10 000 per
year for a wuni ver s(Untvsrsitdit hetdéne 20224 pand adoang EWERe8 700 per year
for a bachel ords i n a uHBOWSGtart,2022sy. of applied sc

Scotland (United Kingdom)

The interaction between public funding for higher education institutions and tuition fee levels in Scotland
is similar to the situation in the Netherlands. The Scottish government provides differing levels of
subsidy to Scotl and s inuiffaremtesituations.iSaudentsf wheo aresrésidehteim |
Scotland taking their first undergraduate degree are exempt from paying fees, with universities receiving
varying rates of subsidy per student depending on the field of study. As a rule, Scottish students wishing
to enrol for a second undergraduate degree must pay regulated fees (GBP 1 820 per year in 2022/23).
However, there are exceptions for certain programmes qualifying individuals for health professions and
teaching, for which students can enrol with fully subsidised fees (Student Information Scotland,
202246)). Students from outside Scotland pay higher fees, either regulated by the Scottish government
or set independently by the universities, with the highest rates paid by non-UK international students.

Sources: UFM202@2) Historiske dokumenter om uddannelse@fisdtetical documents about the "Education ,C
https://ufm.dk/aktuelt/pressemeddelelser/@t2@ddamnelsesloftevetned/dobbeltuddannelse/uddannelses(aiteessed or
8Januarg023); DUR0223) Collegegeld (Tuition feletsps://duo.nl/particulier/collegegéitimssed onJanuarg023); HBC
Start(2022s) Wat kost een hbo opleiding? (What does a profe$sioealulcifion programme ¢os$t33://www.hbostart.nt/w
kosteenhboeopleiding/(accessed on D&cembet022); Student Information Scot{a@82s) Funding Your Studlie
https://www.studentinformation.gov.scot/studergdiiigtien/fundipgurstudiegaccessed onJ&nuarp023).
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The second main policy tool used to limit the number of qualifications for which students can receive public
support focuses on institutional funding, placing limits on whether and how much public funding institutions
receive for second or multiple degrees. As noted, this is the approach that Finland has adopted, with the
0.7 funding rate in the allocation formula for second degrees at the same level. As shown in Box 3, other
OECD systems have introduced policies to limit public subsidy for multiple degrees. In Scotland and the
Netherlands, public subsidy is only paid for the first degree at each level. In the Netherlands, aside from a
few exceptions in priority subject areas, students who enrol for a consecutive degree at the same level
have to pay higher tuition fees set by institutions. In Denmark, the government sought to restrict eligibility
for publicly subsidised multiple degrees from 2016 onwards, but this policy was revoked following a change
of government on the grounds that it ran counter to national priorities in relation to skills and upskilling
(UFM, 202042).

| mplications for Finlandds future pol i (

i Finland limits the total duration for which individuals may receive public student aid, in common
with policies in many other OECD higher education systems, including others with high-
coverage, high-benefit systems of financial support, such as Denmark. The Finnish system of

student aid allows individuals to compl ete
mar gin for del ays, which appears to be co
participation in higher education i including among those from socio-economically

disadvantaged backgrounds i while encouraging timely completion.

i Finland does not currently restrict the number of degrees that individuals can pursue at the
same level of qualification in state-funded study places. This contrasts with the situation in many
other advanced OECD higher education systems, which do impose limits in this respect. The
Finnish approach appears to be consistent with that in some other Nordic countries. It is notable,
for example, that a policy to limit the number of degrees that individuals can take at the same
level introduced in Denmark was reversed after a change of government in light of protests.
Nevertheless, in a comparatively high cost, but resource-constrained higher education system
such as Finland, which also needs to create additional capacity to boost overall higher education
attainment, it is questionable whether Finland can afford to continue to subsidise students to
take multiple degrees at the same level.

2. Promoting the quality and relevance of higher education provision

Public authorities typically aim to promote the quality of higher education and, to some extent, its relevance
to societal requirements for knowledge and skills, through external quality assurance and a funding and
regulatory environment that creates the conditions for HEls to deliver high-quality, relevant education.
However, in addition to the variables related to degree completion and time to degree discussed above,
higher education authorities in some OECD jurisdictions have sought to include parameters more directly
linked to quality and relevance in their funding allocation systems for HElIs.

As illustrated in Table 4, Estonia and Denmark, for example, attach a relatively small share of core funding
to public HEIs to parameters linked to the share of graduates in employment. Finland also links 4% of
university core funding and 6% the core education grant to universities of applied sciences to graduate
employment outcomes, focusing on the share of graduates in employment and their feedback on how the
jobs they hold align with their studies. Denmark, Estonia and Finland are the only OECD systems analysed
in the OECD Resourcing Higher Education Project that use graduate employment indicators in their core
funding formulas. Both Denmark and Finland allocate a small proportion of total funding for education to
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the results of student feedback surveys, using these data as another proxy for educational quality. Again,
Denmark and Finland are the only systems identified to use student feedback data in this way.

In an alternative approach, Engl andés Office for Stud
outcomesandstudent f eedback on their higher education experie
in the Teaching Excellence Framework (Office for Students, 2020u7). Participation in the Teaching

Excellence Framework (TEF) is voluntary, but a TEF award allows institutions to increase the maximum

annual undergraduate tuition fees they can charge by 2.5% from GBP 9 000 to GBP 9 250. The Office for

Students has more recently proposed using graduate employment outcome indicators as a measure in its

regulation of the sector, by establishing minimum graduate employment rates that programmes should

reach. If graduate outcomes fall below these minimum standards, the Office for Students will be able to

launch investigations to understand why this is the case, taking into account the context and student intake

profile of the programmes affected (Office for Students, 2022ug]). Denmark also complements its funding

model with a system that restricts the number of study places in fields from which graduates have

persistently poor employment outcomes. However, this regulation operates nationwide by study field, in

contrast to the programme-level approach proposed in England (OECD, 2021 25)).

| mplications for Finlandds future pol i (

i Clear evidence on the effects of the inclusion of measures of graduate employment outcomes
and student experience in the funding formula in Finland is lacking. The planned evaluation of
the funding model may shed some more light on the effects of this policy.

i Discussions with policy makers in Denmark reveal a similar lack of evidence on the precise
effects of using measures of graduate employment outcomes and student experience in their
system. Experts consulted for this brief concurred that the Danish system sent clear signals to
higher education institutions about the importance attached to relevance and the quality of
learning environments, but that it was intrinsically difficult to measure the effect of these signals
on institutional behaviour.

3. Increasing number of degree-mobile graduates in Finland

In 2020, the Finnish government adopted a new strategy to support internationalisation in Finnish higher
education and research in the period to 2025 (Government of Finland, 2020pu9]). Actions include a flagship
programme to increase international interest in Finnish research, a continued focus domestically on the
quality of learning environments as part of creating internationally attractive knowledge ecosystems, joint
marketing initiatives, new approaches to attracting private investment for education export projects and for
product development in the sector and measures to facilitate arrival in Finland for international students
and researchers. In light of its ambitious to strengthen its knowledge-based economy and respond to
demographic aging, recent Finnish governments have sought to attract an increasing number of
international students and researchers to the country and create conditions to facilitate their integration
into Finnish knowledge systems and labour market.

Universities of applied sciences and universities in Finland charge tuition fees to students from outside the
European Union (EU) and European Economic Area (EEA)atb ac h edndma& st e r owho studyvoe |
a degree in languages other than Finnish or Swedish (i.e. essentially programmes in English). Fees are
set by higher education institutions and mostly fall in the range EUR 4 000 to EUR 18 000 annually.
Institutions may offer scholarships to non-EU/EEA students who are expected to pay fees, while a national
scholarship progr atmered sf ogt uidgda r{Stusdy dreoHintamd, 2028t0)5 At sloctoral
level, no fees are charged, regardless of the nationality of the student (Studyinfo, 2023js1). Degrees
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obtained by fee-paying students count towards the degree-award targets agreed for each HEI in Finland
meaning that HEIs also receive public subsidy for international students that they graduate.

Of the minority of OECD higher education systems where public funding to institutions is allocated using
parameter-driven formulas, Estonia is the only system identified that explicitly uses its funding formula to
reward higher education institutions for enrolling international students. As highlighted in Table 4, Estonia
allocates 1.7% of the teaching grant it pays to HEIs based on the share of international students in overall
enrolment.

More generally, OECD countries, other than those the Nordic region and some other European systems
such as France, tend not to subsidise study by international students in their higher education systems. At
one level, there may be the belief among policy and law makers that resources from national (or, as in the
United States, state-level) taxpayers should be used to subsidise the education of national (or state)
students who are more likely to remain in the country or state and subsequently contribute to local
economic development and future tax revenues. At another level, in internationally attractive higher
education systems, through the fees they pay, international students can provide a valuable 7T and
sometimes substantial 1 contribution to the overall income of the higher education sector. This is notably
the case in the United Kingdom and Australia. In Australia, higher education, as part of the wider sector of
educational services, i s r o u-larpestexpyrt incdustty ewdth istesnatiorfiale coun't
students representing 27% of enrolment in higher education in 2019 and international-student fees
contributing over 27% of total institutional revenue in the Australian higher education sector (Ferguson and
Spinks, 202152).

While direct institutional funding for internationalisation appears to be rare in OECD systems, several

countries do operate national scholarships programmes for international students who come to study in

their higher education system, often targeting the highest-performing students. These are the equivalent

of the Finland Scholarship programme, although in some systems applicants may apply centrally for

funding, rather than to individual institutions, as in Finland. The Fulbright Foreign Student Program in the

United States is one of the longest-established and best known of such scholarship programmes
internationally (Fullbright, 2023s3)). Ot her examples i ncl ude(Campus Franeeps Ei f f
2023sq)and the national schol arships programme(Sthdgin i nt er 1
Estonia, 2023;ss)).

Irrespective of whether they explicitly view higher education at a revenue-generating industry, most OECD
countries with advanced higher education systems have adopted, like Finland, national internationalisation
strategies for higher education. Among non-English-speaking countries with higher education systems

similar to Finlandbs, nati onal internationalisation s
profile of their higher education institutions and the international attractiveness of the educational offering.
Swedenods internationalisation strategy, for exampl e,

destination and knowledge nationd (Government of Sweden, 2018is6)). In the Netherlands, the Dutch

national strategy stresses the need to develop a balanced offering in English i with adequate mixing of

students from different backgrounds i a n d , l' i ke Finland®ds ¢eotives relataddot e gy , [
housing and opportunities for international students to stay on to work in the domestic labour market after

completing their studies (Vereniging Hogescholen and VSNU, 2018is7). Neither Sweden nor the

Netherlands include internationalisation parameters or goals prominently in their higher education funding

and steering systems.

| mplications for Finlandds future pol i (

i Finland seeks to attract more international students to the country, while also allowing
international students to contribute to the funding of higher education institutions through the
tuition fees they pay. The cost constraints facing the higher education sector mean that there is
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little financial room to fully subsidise study places for international students, as was previously
the practice in Finland before international fees were introduced. There is thus no clear case for
including specific international student enrolment or graduation parameters in the public funding
allocation model.

1 Rat her, Finlandés future financi al i nvestm
promoting Finland as a study destination, through actions related to its current (and potentially
updated) internationalisation strategy, and through the public funding it provides for
scholarships for international students. As noted in a previous OECD policy brief, a key
constraint for bringing more international students to Finland is the low acceptance rate of
international studentsin Fi nl andoés hi ghl|(®ECB,&02229. tAddwessing-ts| wall
inevitably require action to expand the overall number of student places, in line with the
discussion above.

4. Increasing uptake of upskilling and reskilling opportunities among adults

The terms upskilling and reskilling refer to opportunities for adults to upgrade their existing knowledge and

skills in fields where they already have at least foundational skills or to learn skills in a new field. In a higher

education context, upskilling and reskilling can occur through individuals taking mainstream higher
education programmes (a first or different bachel or 6s
targeted, shorter learning offerings provided by higher education institutions. In Finland higher education
institutions offer fopenodo education programmes i n whi
background and non-degree continuing professional education, where students who already hold a higher

education or equivalent qualification can enrol for individual courses and study alongside degree-seeking

students.

As noted, Finlandds core funding all ocat i onotahord e | for
funding to universities and universities of applied sciences based on the numbers of credits gained in open

and continuous learning. Additional core funding to both sectors is related to continuing education provided

through cooperation between HE | s . Finl andds -drigen tohedunding inodel fewealeah byl a

the OECD Resourcing Higher Education Project that explicitly links funding to activity in continuing

education in this way. Although the allocation model in the Flemish Community of Belgium uses credits as

a principal unit for measuring enrolment and study success, this is primarily to allow the model to fund

students studyingpart-t i me (e. g., 30 credits a year) in mainstrean
programmes. The model does not fund shorter continuing learning programmes or modules, and take-up

of continuing learning in the Flemish Community of Belgium is comparatively low by international standards

(OECD, 2021p21)).

An increasing number of OECD countries have provided temporary targeted funding to higher education

institutions to support them to develop new, flexible continuing learning offerings for upskilling and

reskilling. These include a trial of new types of short courses in England launched in 2022 (Office for

Students, 20223s) a n d acro-€redentials pilot in higher educationo coordinated by Au
Department of Education in 2023 (Department of Education, 2023sq)). In both these systems i which share

many design characteristics 1 support to institutions to develop new learning offerings has gone together

with proposals to expand loan-based student-support systems to make them available to students in short
upskilling and reskilling programmes, rather than ju
ongoing fiSpringboard+0 programme, funded tcddithoouggh t he
an employer levy), is a well-established policy for provided targeted funding to HEIs to offer upskilling and

reskilling programmes aligned with national skills needs (Higher Education Authority, 2023(s0).

S
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One of the challenges for governments seeking to promote the development and uptake of advanced
upskilling and reskilling opportunities in higher education in the European Union relates to the application
of state aid rules. Whereas mainstream higher education is clearly classified as a non-economic activity
falling outside the scope of state aid rules, the status of continuing learning activities provided by HEIs and
for which fees are charged is less clear cut. When continuing education and training programmes offered
by HEIs compete with programmes offered by private providers in a market environment, public funding
for the delivery of such programmes and other forms of effective cross-subsidy, such as use of staff and
buildings from public HEIs, can be considered as state aid, which is formally prohibited under EU law,
except in specific and limited circumstances. For this reason, some HEIls provide continuing learning in
separate operational units, established under private law and with separate accounting. Recent analysis
by the OECD, while clarifying certain principles, has shown that the precise application of EU state aid
rules to continuing education and training provided by HEIs remain unclear and complicate the
development of upskilling and reskilling programmes in higher education (OECD, 2022(s1;). The OECD has
called upon the European Commission and national authorities to clarify guidelines in this area.

As an alternative to funding learning providers (such as HEISs) to offer continuing learning, governments in
many OECD countries channel public support for advanced upskilling and reskilling through learners or, in
some cases, employers. As summarised in Table 9, policy mechanisms targeting learners and employers
seek to create incentives for participation in upskilling and reskilling by reducing the costs of training, setting
aside funds for future training, tackling temporary liquidity constraints or decreasing the non-direct
opportunity costs of participating in training (such as lost earnings). In Finland, as in other Nordic countries,
the traditional model has been to subsidise learning providers to reduce or remove the cost of participating
in continuous education (although fees exist for continuous learning in most Nordic countries). Channelling
subsidies and incentive policies through employers has been a prominent feature of policy in Germany,
where employers play a privileged role in professional learning. France is one of the few OECD countries
so far to have introduced individual learning accounts, through which individuals accumulate funds they
can spend on education and training, and also has training leave entitlements i a policy that has also been
pursued in Austria.

Tabled. Supporting upskilling and reskilling: objectives and policy mechanisms

Obijective Policy mechanisms for learners Policy mechanisms fapyers
- idi idi
Reduce the cost of training SUb§ dies . Sub; dies .
Tax incentives Tax incentives
Set resources aside for future training = Individual learning accounts Training levies/funds
Tackle temporary liquidity constraints Loans Loans

Job rotation / replacement

Decr rtuni iofn Paid training leav
ecrease opportunity cogtsiofng aid training leave Payback clauses

Finland, like many OECD countries, is seeking the right policy mix to increase advanced upskilling and

reskilling in higher education. The rapid expansion of participation in open and continuous learning in

Finnish HEIs in recent years has been closely linked with the inclusion of credits gained in these

programme types as a parameter in the core funding model and the increase in the share of funding

allocated for continuous learning in the 2021 revision of the model. However, concerns persist among

Finnish policy makers about the focus of the continuous learning that is being supported in this way and

the extent to which it responds t o t hAtthesamerime, theds mo st
engagement of Finnish HEIs in continuing education provides the country with a stronger starting point

than many of its OECD counterparts for developing a robust advanced upskilling and reskilling system.
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| mpl i cati ofusurepoicy Fi nl andds

I Continuous and open education are well developed in Finnish higher education and
participation has increased in recent years. It is likely that more needs to be done to ensure
learning provision and take up is well aligned with national and regional needs for upskilling and
reskilling.

1 The inclusion of credits gained in continuous and open education in the core funding allocation
model for universities and universities of applied sciences is consistent with national ambitions
to develop provision and take up of upskilling and reskilling opportunities.

i Itis unlikely that further alignment of the provision and take up of continuous and open education
with national and regional skills needs can be achieved through the design of the core funding
model. Such alignment is more likely to be achieved through targeted funding and incentives
created in the system of institutional performance agreements for HEIs and, in future, through
the design and targeting of funding channelled through learners (potentially though individual
learning accounts).

5. Increasing capacity of UAS in applied research and support for regional
innovation

This policy brief focuses primarily on the resourcing of the teaching and learning functions of higher

education institutions and therel at ed st eeri ng, incentive and reward me
education funding policy. It is, neverthel ess, useful
model to allocate resources to HEIs for research 1 and particularly those designed to support research

and innovation in universities of applied sciences. To recall, as summarised in Table 10, 34% of total core

public funding for universities and 19% of core funding for universities of applied sciences is allocated

based on research-related parameters, with the objective of supporting research and innovation activities

in HEIs (see also Table 2 for a full overview of the allocation model). The main allocation parameters used

for research funding for universities are scientific publications, the level of competitive research funding

(e.g., from the Academy of Finland or Horizon Europe) and PhD graduates. The main parameter for UAS

is also external funding, although with a broader scope aligned to the mission and activities of UAS. The

number of UAS masterds degrees awar dseaich and inmovationo- i nc | u
related human capital development (similar to the measure of PhD graduates in universities), while a

smaller proportion of funds is allocated based on scientific outputs in UAS, again with a wider scope than

in the measure used for universities.

TablelOPar amet ers for funding research in Finlar

Parameters in core funding model . - Universities of

Universities applied sciences

Research 34% 19%
PhD awards 9%

Scientifipublications 14% 2%*
Competitive research funding (national and international) 12%

Masterds degrees 6%

External R&D funding 11%

Note: * includes artistic and design materialésaaiditaterial and softwafermation from ii@istry of Education and Cuitimiand.
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Overall, while, as discussed above, substantial core funding for research in universities is a feature of
allocation models in several comparable higher education systems, Finland allocates a higher percentage
of core funding to its professionally oriented HEIs for research than any other OECD system examined in
the OECD Resourcing Higher Education Project. As illustrated in Table 3, in several comparable binary
systems, including Denmark, the Flemish Community of Belgium or the Netherlands, universities of applied
sciences or university colleges receive less than 6% of their core funding for research-related activities. In
unitary systems, such as Scotland (but also other parts of the United Kingdom), professionally oriented
institutions are classified as universities and subject to the same funding regime as research-intensive
universities. While, on average, around one-fifth of core public funding in Scotland goes to HEIs for
research purposes, this proportion is considerably higher in research-intensive universities and lower in
less research-intensive institutions, which developed from the former polytechnic sector (Audit Scotland,
201962)).

In the three binary systems cited (Denmark, the Flemish Community of Belgium and the Netherlands), the
level of research allocations to individual non-university HEIs is determined in relation to the size of the
education budgets allocated, without the use of distinct research parameters in the allocation system. In
all these systems, the models for allocating core research funding to universities are formula-driven and
include as key parameters either PhD graduates or bibliometric (publications-related) indicators, or both.
As summarised in Table 11, in higher education systems where core research funding to universities is
not allocated by education authorities, but by research councils, as in the United Kingdom or Portugal, core
research allocations to individual institutions are made with reference to the results of periodic peer-review
exercises, rather than more frequently collected graduation or bibliometric indicators. As also shown in
Table 11, in a comparatively large number of European systems, public authorities do not use research
indicators to inform allocation of core funding for research to universities.

Tablell Allocation models for core institutional research grants

No performanbased Limited performance Formulas using Peer review with Peer review without
research metrics | based research metri  bibliometric indicator reference to bibliomei systematic use of
indicators bibliometric indicator
Bulgaria . Belgium (nl)
Greece Austria Belgium (fr)
Hungary f(PhD graduates + Croatia
Ireland per ormGance agreemer Denmark Czech Republic
Luxembourg ermany_ . Estonia Italy . .
. (although variation . . . United Kingdom
Latvia R Finland Lithuania
betweehander
Malta Norway Portugal
) Netherlands
Romania Poland
Spai (PhD graduates + Swed
>pain performance agreemer weden
Switzerland Slovakia

Source: Adapted from Zacharetailc20183) Performandeased research funding in the EU Membérs&tateparative assessment
http://dx.doi.org/10.1093/scipol/scy041

In broad terms, two main discussions have arisen in recent years in advanced OECD higher education
systems in relation to the appropriate mechanisms for allocating funding for research. The first relates to
the appropriateness of a strong reliance on bibliometric indicators to measure research quality and allocate
funding for research. While bibliometric indicators are transparent and easily collected, there have been
concerns that simple output indicators (mumbhér caf tpulk
the detriment of research quality and that attempts to capture quality, through citation indicators or
measures of journal impact, are fundamentally flawed (DORA, 2012547). Recent reforms of the allocation
model for the Special Research Fund (BOF) for university research in the Flemish Community of Belgium
have reduced the weight of output indicators in the model in an attempt to promote a focus on quality
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(OECD, 2021p21)). The proposed reshaping of HEI funding in Norway has proposed removing all research
indicators from the core funding model (Norwegian Ministry of Education and Research, 2022/23)).

The second prominent policy concern has been how to measure and reward the outputs of research,

innovation and creative activities that cannot easily be captured through bibliometric indicators. This

question is particularly relevant for HEIs inprofe s si onal and creative fields, inc
of applied sciences. As in Finland, some other higher education systems have sought to reward innovation-

related acitvities and cooperation in HEIs by linking core funding to revenue generated by institutions

through cooperation and commercial activities (contract research, cooperative projects etc). This is the

case in Austriads funding mo(Austlian Fedaral Minisiryvoé Edscation, e s , f o
Science and Research, n.d.ss)). However, this indicator is only a rough proxy for measuring aspects of

innovation and regional cooperation activities. More generally, it has proved challenging to develop

meaningful indicators to capture the results of practice-based and applied research and innovation support

activities.

For this reason, several countries have, like Finland, included regional cooperation and innovation as
objectives within national systems of performance agreements. This allows more qualitative targets to be
established, which can be judged in a more flexible range of ways than quantitive indicators. Ireland, for
example, uses case studies as part of its reporting system for institutional compacts in higher education
(OECD, 2022s6)). In the area of research performance measurement, the more qualitiative peer-review-
based approaches used in the United Kingdom, Portugal and Italy, allow more scope for review panels to
take account of the specificities of professionally oriented institutions and the research and innovaton
activities they undertake. However, the peer review techniques used in such systems are resource
intensive and can only be undertaken infrequently i factors which have likely limited the more widespread
adoption of this approach.

| mplications for Finlandds future pol i (

i Finland allocates a higher share of total public funding to its universities of applied sciences for
research activities than the other most comparable systems among OECD member countries.
No other system identified by the OECD Resourcing Higher Education Project uses research-
related indicators to drive the allocation of research funding to professionally oriented
institutions. As such, it is not possible to draw lessons from other systems or provide obvious
peer countries with which Finland can compare its system.

i The indicators used to allocate core funding for research to universities of applied sciences in
Finland appear to be consistent with the goals of the funding allocated. Unless significant
problems have been identified in their application, it may be most appropriate to retain these
indicators in the future funding model to maintain a transparent basis for resource allocation.

i1 More generally, the indicators used provide a limited picture of the extent and quality of practice-
oriented research and innovation activity in UAS. Steering in this area can be better targeted
through more qualitative mechanisms and perhaps through adjustment of the performance
agreement system, already in place.

6. Promoting cooperation and sharing of capacities between HEIs

Finnish authorities have shown interest in promoting greater cooperation between HEIs in their system to
make most efficient use of public resources (OECD, 2022p2). Attempts at encouraging inter-institutional
coordination in education are comparatively uncommon in higher education in Europe, where individual
HEIs tend to operate independently and autonomously. State authorities in many US states have taken
much bolder steps to ensure cooperation and coherence within state-level public higher education
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systems, whether across levels and types of higher education, as in California, or in state community
college systems, as in many states (OECD, 2020(22;; OECD, 2020j34)). Such approaches typically focus on
ensuring efficient divisions of labour and smooth credit accumulation and transfer pathways for students
who move between institutions but do reflect the specific tradition of two-year and four-year higher
education that exists in the United States.

In Europe, notwithstanding efforts in many countries to encourage individual HEIs to develop distinctive
profiles, some of the most notable attempts to use policy to promote greater inter-institutional cooperation
and coordination of capacities have been in the field of research. In this respect, two policy approaches
can be distinguished. Firstly, government can create requirements or incentives for inter-institutional
coordination through steering policies and related targeted funding (outside of the core funding model).

In the Netherlands, for example, in 2018, the gover nme
the field of research, to increase coordination within the Dutch university research system, encourage

institutions to define clear and complementary profiles in research at disciplinary level and to promote the

emergence of strong centres of excellence with the critical mass to compete internationally (UNL, 201867).

The Dutch Ministry of Education, Culture and Science initially allocated EUR 60 million for the period 2018-

2025 for the development and implementation of sector plans in the fields of science and technology and

a further EUR 10 million for social sciences and humanities. The process has involved the development of
system-wide sector overviews (sectorbeelden) and i nstitutional profiling plar
profiles complement those of other universities. Based on the profiling plans, national sector committees

advise the minister on the allocation of the targeted funds to each field (Commission for Science and

Technology Sector Plan, 2022(es)).

Secondly, it is possible to incentivise cooperation through core funding models. This has been done in

Finland by incorporating a specific parameter for cooperation in continuous learning in the core funding

formula (see Table 2). In the Flemish Community of Belgium, the most recent reform to the Special

Research Funds (BOF), which are direct grants to universities for research, introduced a new component

to support cooperative research projects between uni
defined proportion of additional funding for the BOF provided by the Flemish government is pooled between

the Communityds f i esdo funeé prageats iovblving at leasethreeireisdarchers from at

least two universities (OECD, 202121y).

| mplications for Finlandds future pol i (

i Internationally, significant attempts to encourage cooperation between higher education
institutions outside of public higher educ)|
rare. The attempts that have been made have typically involved a combination of regulation,
government and sector-level steering and targeted funding.

i Itis doubtful whether inclusion of specific indicators related to inter-institutional cooperation in
core funding models will create sufficient and appropriate incentives for HEIs to cooperate in
the way intended by policy and law makers. The results of the evaluation of the Finnish
experience will provide greater insights into this.

7. Exploiting the potential of digitalisation in learning and teaching

In higher education, various studies in Europe have identified a need for additional investment to support
expansion of digital learning in higher education (EUA, 2021s9)). Digital learning is primarily understood as
the integration of digital tools into learning environments in existing higher education institutions and
programmes but may also encompass the development or expansion of purely online learning offerings.
Despite the recognition that digitalisation costs money, there have been few attempts to quantify the
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invest ment requirements. A 2019 report by Germanydés n
Il nnovation (EFI) argued that the 0 dfingnced tertiarysedutatioon of G
system is an ongoing task which requireslong-t er m f i nanci ngo and proposed the
public funding allocation per student to develop and maintain digital infrastructure and expand digital

teaching and learning offerings (EFI, 20197q)). In 2021, the German Rectorsé6é Co
this proposal in a funding request to the federal and state governments, calculating, bottom-up, an annual

funding requirement of EUR 92 per student (EUR 270 million in total), of which 40% would be for the

development of digital learning offerings (including adapted learning spaces and new online courses, such

as micro-credentials), 30% would go to services to support digital learning and 30% for related
infrastructure (HRK, 2021715). At the time of writing, no agreement on such additional funding has been

reached.

In parallel to calls for additional funding, the question of the potential cost savings that can be achieved
through adoption of digital learning routinely emerges in policy discussions. In the Netherlands, for
example, a 2021 government policy paper argued that increased deployment of digital technologies in
learning in higher education would allow efficiency gains, as well as quality improvements (Government of
the Netherlands, 2021r72;). In response, commentators from the academic community argued that the
proposals were based on naive assumptions, as using digital technology learning and teaching typically
requires more time 1 and thus engenders higher costs i than traditional forms of classroom learning. The
same commentators argue that digital learning technologies are primarily designed to enrich and support
teaching, rather than to replace or automate specific teaching-related tasks (van Baalen et al., 202173)).

Digitalisation as a priority is not reflected in the variables used in core funding allocation systems. In
general, such allocation models in OECD higher education systems are used to distribute lump-sum
payments to individual institutions, which then use these funds as they see fit to pay salaries and invest in
infrastructure and services, including digital infrastructure and services. Such investment decisions are
thus fully devolved to HEISs.

One question where the design of core funding models does have an impact on digitalisation is whether

public funding frameworks provide financial support to institutions and students for programmes that are

provided online. When it comes to student aid, the 2020 edition of the OECD Higher Education Policy

Survey found that OECD jurisdictions typically limit eligibility to public student financial aid for students

enrolled in online T and even hybrid i degree-conferring programmes. Whereas all of the 28 responding

jurisdictions indicated that full-time students in recognised on-c a mpus b ac dgermes vexe pr

eligible to apply for student financial aid (usually subject to income criteria), this was the case for online

bachel ords degrees in only 15 jurisdictions. Only nine
taking online short-cycle (two-year) programmes and only five provide support for students taking short

courses or certifications (i.e. non-degree short programmes) (Golden, Troy and Weko, 2021 zg]).

The Finnish core funding model, with the inclusion of parameters linked to open and continuous learning,
takes account of a wider spectrum of learning than systems in some other OECD systems and is flexible
enough to recognise credits gained in online programmes. More generally, whether or not funding-eligible
degree programmes can be delivered fully online typically depends on accreditation and other regulatory
policies rather than public funding policies as such (see SURF (2016(74))). Mode of delivery rarely appears
as an explicit design factor in core funding models, although broader programme categories do. Some
systems (such as those in the United Kingdom) have hitherto focused funding (and eligibility to public
student aid) narrowly on undergraduate degrees, which excludes shorter, more flexible programmes which
may more often be delivered fully or partially online. As noted in the previous section, the broader upskilling
and reskilling agenda means policy makers in many higher education systems are considering how to
broaden the scope of funding frameworks to support more flexible, continuous learning.

Although targeted public funding programmes to support investment in digital infrastructure have been
implemented in several OECD higher education systems, these are typically short-term programmes, with
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ultimate responsibility for change lying with institutions. Examples of targeted government funding for
digital learning based on specific, time-limited programmes, are widespread in OECD higher education
systems. In Germany, for example, the Foundation for Innovation in Higher Education Teaching receives
EUR 150 million annually from the federal and state governments to award to higher education institutions
in competitive calls for learning innovation projects (Stiftung Hochschullehre, 202275)). In 2022, the
National Growth Fund in the Netherlands awarded EUR 560 million to a multi-annual project jointly run by
the associations of universities, universities of applied sciences, higher vocational institutions and the
national collaborative ICT organisation SURF to support digital learning in post-secondary education
(Digitaliseringsimpuls Onderwijs, 20227g)). In 2021, the French government awarded EUR 100 million to
17 Adigital de mdDémoistracetronumépqueas daasd'énseiynenent supérieuri DemoES)
to fund strategy development, infrastructure and pedagogical innovation in public higher education
institutions across France (Government of France, 20217).Nor way 6 s new di gi tal.
education also includes some targeted funding for institutions (Ministry of Education and Research,
2023(7g)).

| mplications for Finlandds future pol i (

i1 The integration of digital tools into learning environments in higher education is primarily the
responsibility of higher education institutions and their staff. Public funding arguably has a role
in facilitating the adoption of digital technologies, but primarily through ensuring an adequate
level of resourcing, rather than through creating detailed incentive and reward structures.

i1 The further development of digitalisation in higher education in Finland must ultimately be led
by the sector, with support and coordination from government where this is useful. The
Digivision national strategy for digitalisation in higher education (Ministry of Education and
Culture (Finland), 20217¢)) provides a framework for this in Finland. It may be useful to compare
the approach taken through this strategy with those in selected comparator countries, to identify
potential lessons: the recently adopted digitalisation strategy in Norway (Ministry of Education
and Research, 2023;7s)) provides one such comparator.
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